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EDUCATION AS TEMPLATE FOR
EXISTENTIAL IMPERATIVES AND
SOCIAL ORDER IN AFRICA

The pivotal role which education plays in helping
humanity to come to terms with existential imperatives
cannot be over emphasized. It is the management of
the flux concomitant to existential imperatives that can ensure social order, understood
in normative perspective. In this paper, I address the development and conception
of education within the African continent, particularly Nigeria and argue that the
foundation of education must be predicted on humane values which the humanities,
other than the natural sciences in spite of their utilitarian values, provide. Furthermore,
1 argue that given the humanistic basis of education predicated on certain human and
communal values, existential predicaments can be addressed thereby paving way for
social order and by extension human happiness which is the goal of development in any
part of the world. The paper concludes that government is the greatest teacher and the
actions and inactions of government, as the sustainer of right values, in Africa matter
more in ensuring development-oriented education that can adequately combat our
existential challenges as well as ensure the entrenchment of social order for sustainable
development.
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Introduction

“All serious discussion of educational problems,

no matter how specific, soon leads to a consideration

of educational aims, and becomes a conversation about

the good life, the nature of man, the varieties of experiences”

(Max Black, 1969:11).

There is no gainsaying the fact that education is central to the holistic de-
velopment of man and society. Whether as black people, white people or colour
of any sort, we all need education not only to adapt to our being-in-the-world,
as result of what Martin Heidegger regards as our ‘fallenness’, but also to or-
ganize our flux of experience in order to survive and live a happy life, which
I think constitutes the essence of human life. However, going by the insight-
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ful excerpt above from Max Black (1969:11), there are concomitant problems
which form the content of education in its various dimensions and juxtaposi-
tions and which also indicate that the drive towards the ‘essence’ of life which
is happiness cannot be attained unless the existential dimension of human life
is given adequate attention. It is therefore, not surprising that for most of us,
who are self-professed existentialists, ‘existence” precedes essence” (See Sar-
tre, 1958; 1976). The reason for these proclamations would be clear to us as this
paper progresses but suffice to note at the outset, as my title implies, education
constitutes the main basis for addressing our existential imperatives and the
ability to establish this intervention of education in our existential sphere will
certainly help to address our quest for social order which is the foundation for
development, especially sustainable development not only in Nigeria but in
most part of Africa.

]
Education and the Quest for Knowledge

I want to start by noting that the major aim of education is knowledge. The
type of education a person acquires also determines the kind of knowledge one
has. In this regard, we can talk about technical education, moral education,
political education, and scientific education among others. Knowledge on the
other hand can be for two major purposes. First is knowledge for its own sake,
that is, the intrinsic knowledge, and secondly, knowledge for the sake of other
things, and this is the extrinsic dimension of knowledge. The quiddity of any
type of education lies in the attainment of sustainable development and human
happiness.

According to Chambers 20" Century Dictionary, education means ‘bringing
up or training, as of a child: instruction; strengthening of the powers of body or
mind; culture (chambers, 1983; 398). Plato introduced the moral dimension of
education by describing it as;

The training which is given by suitable habits to the first instincts of virtue
in children when pleasure and pain are rightly implanted in non-rational souls.
The particular training in respect of pleasure and pain, which leads you to hate
and love what you ought to hate and love is called education (Plato in Schof-
ield, 1972:31).

We are not surprised about the moral dimension from which Plato defined
education because, like his master, Socrates, his aim was how to achieve the
good life. This goal even formed the basis of his Republic in which members
of the guardian class are to be given sound moral education in preparation for
the future governance of the Athenian society. With all sense of hindsight, I
can also say that the traditional African societies gave priority to moral educa-
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tion made up of various values over other forms of education. Still on Plato,
we could also see that what differentiates the guardian class from the auxiliary
(soldier) and producer classes is the moral education which serves as the basis
for other kinds of education such as combative and agricultural education.

Milton takes a step ahead of Plato by looking at education from the utilitar-
ian perspective. He says: I call, therefore, a complete and generous education
that which fits a man to perform justly, skillfully and magnanimously all the
offices, both public and private of peace and war (Milton cited in Schofield,
1972:31).

The definition by Milton seems to encompass the moral, technical and so-
cio-political aspects of human life. It also presupposes that an educated person
should have knowledge about all spheres of human endeavor. Of course, this is
a tall dream. Etymologically however, education is from educare (Latin root).
This means to form or train. Among the various schools of thought in educa-
tion are the formalists and the naturalists (Schofield, 1972:32). The formal-
ists believe that education is a discipline and that children learn what is good
for them. The children are seen but not heard and are made into a specific
people by their education. The naturalists on the other hand believe that edu-
cation should merely ‘let the child develop’. The three definitions of educa-
tion from the Chambers’ perspective, Plato and Milton all suggest the need for
training, the ability to be able to acquire certain skills, technical and political
and the need to apply the skills so acquired in the development of society. This
would mean by inference that education must imply the transmission of what
is worthwhile and we should not be oblivious of the fact that culture or society
determines most of what is worthwhile. Perhaps, this is why Max Black sug-
gested that all serious discussion of educational problems invariably involves
the consideration of education aims and a conversation about the good life, the
nature of man and the varieties of experiences.

In spite of our utilitarian conception and the role of culture in shaping such
education, Alfred North Whitehead notes that whatever ideas are received by
the child, it is important that he makes them his own and should realize how
such ideas apply to the situations of his own life (Curtis and Boultwood, 1977:
537). In this vein, whitehead writes: From the very beginning of his education,
the child should experience the joy of discovery. The discovery which he has to
make is that general ideas give an understanding of that stream of events which
pours through his life, which is his life (Whitehead cited by Curtis and Boult-
wood, 1977: 537).

It this based on the perspective above that whitehead defines education as
the acquisition of the art of utilization of knowledge (Curtis and Boultwood,
1977: 537). Given the foregoing, it then easy to appreciate the burdens of phi-
losophers and philosophers education in coming to terms with not only educa-
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tion and the quest for, and utilization of knowledge but also the concerns with
man who occupies a central position in ensuring that education is not only
beneficial to man himself but to his culture and society.

n
Existential Imperatives

Education is a major intervention in the absurdity of human existence.
What are some of the features of this absurd nature of human life? They include
the irrational nature of the world, facticity of human existence, want, anxiety,
anguish, the quest for freedom and authenticity, bad faith, the existence of oth-
ers, nothingness and death among others. The existentialist philosophers have
concentrated every of their effort in the quest for man to live within the absurd
world.

As human beings we are, first and foremost, occupied with the issues of
survival and existence. These issues constitute in one way or the other our
existential imperatives. We make attempts in various directions, whether sys-
tematic or unsystematic but often consciously to see to the realization of our
goals. In his classic work, The Myth of Sisyphus (1955), Albert Camus paints
the problem thus: There is but one truly serious philosophical problem and that
is suicide. Judging whether life is or is not worth living amounts to answering
the fundamental question of philosophy. All the rest- whether or not the world
has three dimensions, whether the mind has mine or twelve categories — come
afterwards. Whether the earth or the sum revolves around the other is a matter
of profound indifference. To tell the truth, it is a futile question. I have never
seen anyone die for the ontological arguments. On the other hand I see many
people die because they judge that life is not worth living. I therefore conclude
that the meaning of life is the most urgent of questions (Camus, 1955:11 — 12).

The problem of the question of meaning of life, if not addressed, will of-
ten lead to suicide as Camus suggests. This same quest is described in various
ways by other existentialist philosophers as we shall see very soon. Let us note
that when one considers the logical relationship between the words “life” and
‘struggle”, it will be discerned that the relationship is symmetrical (Oyeshile,
1995:12). This means that it is proper to say that life depends on the struggle
one puts into it. Conversely, it is equally true that struggle depends on life. After
all, a person has to live before he can struggle. Invariably, the two concepts are
inseparable. By the time one jettisons any of both cognate terms, then one is as
good as dead. Struggle is deciphered by many as a means towards a permanent
end.

Given the existential imperatives of man as construed by the existentialists,
we can then begin to see the need for education in helping to organize man’s
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flux of experience. Based on this, we can appreciate why Omatseye (2003), ti-
tled his inaugural thus: Philosophizing an the Enigma called man: Does education
really matter? According to Omatseye the unfolding scenario of history often
reveals the enigmatic nature of man whose essence is polarized severally. This
enigmatic nature of man could play out in man being “God like and beastlike,
exalted and base, free and enslaved, adapted for rising and failing, capable of
great love and sacrifice, capable of cruelty and unlimited egoism” (Berdyaev
being cited by Omatseye, 2003:2). Furthermore, inspite of the negativities of
man, “man is still one animal that is endowed with the ability to reason, use
symbols, develop abstractions, intend and imagine something that is far in dis-
tance and time” (Omatseye, 2003:2).

Encapsulated in the preceding comments from Omatseye is what can be
regarded as a clear expression of human nature which is the sense of insecurity
or fear of the unknown. How then do we tackle this phenomenon and give a
sense of order to man? Omatseye provides the answer by understanding the im-
portance of education when he avers thus: “Although one’s sense of insecurity
may vary with his situation in life-be it social, economic, cultural etcetera- his
level of education and state of mind are a key factor in how he handles his life
challenges” (Omatseye, 2003;7).

In a similar vein, Ayodele — Bamisaye (2009) submits that: Man is therefore
by nature endowed to be educable.... to good old Plato in the area of ethics and
education to say that man should be educated in order for him to be of value to
himself and to humanity. Human value.... is not just in his knowledge acquired,
it is the disposition to use knowledge for construction rather than for destruc-
tion, for self and social advancement rather than for self-advancement at the
expense of social well-being (Ayodele — Bamisaiye, 2009:65).

It is note-worthy that education has a very central role in organizing the
existential imperatives of man.

v
Social Order in Africa

The fact cannot be controverted that human life is replete with absurdities,
and this makes the intervention of education a sine qua non. But it is pathetic
to note that the problem of social order in Africa has complicated the role of
education in the management of these absurdities. It is also the case that while
social order affects education, education can also affect social order. Rational
individuals will prefer a society in which there is order as against a society in
which there is disorder. This is because it is in state of social order that an indi-
vidual can carry out his projects and realize his goals, goals which provide the
necessary conditions for the attainment of the happy life which Aristotle refers
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to as the highest good, the summum bonum (Mckeon, 1947). African are not
an exception in this regard. Although no human society is perfectly insulated
against social disorder in its various manifestations, due to certain peculiar
traits of human nature, which Hobbes refers to as ‘instincts of self-preserva-
tion’, our experience in Africa depicts a continually retrogressing society where
most moral values, necessary for the sustenance of the modern state, have been
bastardized and compromised due to a plethora of reasons.

A cursory but critical look at our African society shows that the social order
necessary for the anchoring of development is lacking. This can be seen when
we look at various areas of human endearvour. Our use of social order in this
context must be properly defined. Social order can be taken to mean: first, the
arrangement or state of things in the society; second, the proper functioning of
societal institution; and third, political stability. It is the second and third per-
spectives that are emphasized in this context. In a broad sense, the concept of
‘social order’ is used to refer to the harmonious functioning of different facets
of a society such as the political, economic, educational, religious, scientific
and technological institutions. It is through the harmonious functioning of
these different institutions that there can be development in any human society
(Oyeshile, 2004:295).

What are some of the underlying factors that have contributed to the social
crisis in Africa, which is mired in civil wars, poverty, disease, illiteracy, child
labour, corruption, political ineptitude and economic disintegration and diso-
rientation? The economic, political and religious spheres easily come to mind.
Vices such as corruption, bad leadership, election rigging, fraud in public of-
fices, inequitable distribution of national resources and many others have been
the albatross around the neck of African development.

Irrespective of one’s religious, ethnic and political leanings, human exist-
ence itself is punctuated with problems of various natures which we grapple
with from time to time. However, for many societies in which there is a man-
ageable sense of social order, the resolution of one set of problems normally
improves their fortunes, especially as often reflected in their socio-economic
learning. A similar thing cannot be said about many countries in Africa. What
we experience in Africa concerning the socio-political order leaves much to
be desired. Let us visualize, for instance, the Liberia conflict until the install-
ment of the current female president in 2006, where there was a free for all
killing over political ascendency coupled with the illegal trade in diamonds
that further escalated the conflict situation in Sierra Leone and the Great Lake
region of the Congo Democratic Republic; Uganda, Rwanda and Burundi.
Notable names like Idi Amin Dada, Mobutu Sese Seko, Charles Taylor, Em-
peror Bokassa and Sanni Abacha come to mind not because of their ability to
liberate their people and put them on a secure path to development but because
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they have decimated the human and material resources of their nations leaving
these nations poorer and more unstable than they met them. Somalia remains
a failed state while recent violence in Nigeria due to the terrorist activities of
Boko Haram members have almost paralyzed governance in the northern part
of Nigeria.

However, it must be noted that some sense of social order still prevails in
countries like Senegal, Ghana, Botswana and South Africa. In South Africa,
the Blacks and the Whites were easily reconciled by President Nelson Mandela
especially through the Truth Reconciliation Committee. Within two decades of
majority black rule in South Africa, the country has become a showcase for the
rest of the world indicating that things can work properly in Africa. We cannot
but give kudos to South Africa’s great leaders like Nelson Mandela, De Klerk,
Bishop Desmond Tutu, Thabo Mbeki and many others who have put the pub-
lic good above their own individual interests and aggrandizement.

\')
What type of Education?

The main issue here has to do with the type of education that will be the
basis of social order thereby leading to sustainable development in our society.
Education, as it is generally deciphered, is the key to real regeneration and
meaningful development and a crucial tool for social transformation. And ac-
cording to Nduka, education is the most sensitive instrument not only for ef-
fecting but also for monitoring progress in the realization of the nation’s goals
and objectives, education helps individuals to acquire literacy and technical
know-how and constitutes the vehicle for the diffusion of culture and ideas
(Nduka, 2006).

If our pre-suppositions about education above are anything to reckon
with, what has been the state of education in Nigeria, a country which deeply
reflects many parts of the African experience?. We have to take off from the
challenges confronting education from the primary level of education to the
tertiary level. At both the primary and secondary levels, the major problems
of funding, expertise, curriculum, commitment and the problem of language
have been the recurring issues to which numerous education experts have pro-
duced numerous books. Yet we cannot say that all is well at these levels. The
most pathetic aspect of these problems is that the primary and secondary levels
of education determine the quality of product at the tertiary level. The major
tragedy however is that people have almost lost confidence in the public schools
thereby leaving an important sector of human development in the hands of pri-
vate proprietors. The tertiary education is almost suffering similar fate with the
neglect of public polytechnics and universities.
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The urge to promote scientific and technological development became
an inescapable one for most African countries, especially Nigeria in the third
quarter of the 20" century. This prompted the Nigerian government in the
1980s to adopt a policy which favours the increase enrolment of science re-
lated courses to the disadvantage of the humanities—based disciplines on 60%
to 40% basis. This policy almost led to the strangulation of the humanistic dis-
ciplines which provided the value orientation for education. Yet we cannot say
that 37 years after, this policy has led to break through much needed in science
and technology.

While nobody can contest the claim that science and technology constitute
a very important basis for the development of man, neglecting the humanistic
education is counterproductive to the development of science and technology.
The reason for this is not far-fetched.

According to Abiola Irele: What we now recognize as the scientific spirit is
the product of a whole movement of ideas by which what we now refer to as
the West sought to understand man and the universe; the ground for modern
science was a matter of historical fact prepared by the development of Western
Philosophy (Irele, 1982:26).

The emphasis above is that development in science and technology needs to
be well grounded on a system of ideas which, for now, is absent in Africa. The
West got to this present enviable stage of scientific development, because their
value system was grounded in philosophical and other general ideas that are
conducive to the emergence of a scientific and technological culture.

A major importance of education in the humanities lies in the fact that it
satisfies certain needs of man which are beyond the physical and material needs
which science and technology are concerned with. According to Sogolo: The
satisfaction of such needs is beyond the reach of science because these have to
do with phenomena which are not explicable in terms of some laws of natural
processes. The sciences seek, through the formulation of law and theories, to
create order and uniformity out of apparent diversity, to apply such laws in
adapting the environment to suit man’s needs. Paradoxically, however, in doing
all this for man, science seems to stand indifferent to the fate of this very object
it purports to serve. This aspect, according to the history of education, has long
been assigned to the humanities (Sogolo, 1981:111-112).

We can apply the inferences above on the role of science and humanistic
education to African development by noting that development itself is a com-
plex, multi-faceted enterprise. Oladipo puts this succinctly when he writes:
The problem of development is a complex, many-sided problem. True, it has a
technical side which we can tackle by developing the appropriate scientific and
technical education for our people. It also involves the search for abiding values
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in terms of which we can make sense of our experiences and develop the right
kind of attitudes in our society and its institutions (Oladipo, 1999:118).

The import of the above is that the Nigerian system of higher education
should be understood in the context of society and culture. Although one is
a firm believer in science education, moral and cultural education which the
humanities champion is a basis for development. Hence, educational curricula
should be framed given this in mind. Perhaps what we have been trying to es-
tablish is that contemporary educational orientation lacks the human and cul-
tural value basis, the absence of which social order and by extension, sustain-
able development cannot be achieved. Let me also touch briefly on some other
issues that border on values in our educational sphere especially at the tertiary
level, which I believe would have been discussed extensively by other scholars.

Vi
Conclusion: Education Predicated on Values

Having identified the problem of values (which we often neglect) in our
educational orientation from various perspectives such as in educational cur-
riculum from primary to tertiary levels, in the promotion of science and tech-
nology, in education’s materialization and commercialization, in intellectual
terrorism and disappearing academic culture and the values attributed to our
certificates, it becomes pertinent to suggest some ways in which we can over-
come this crisis of education that has sometimes resulted in unending antago-
nism and agonism between government and academic unions at all levels of
our education.

My template for resolving this crisis is predicated on human and communal
values. And the application of these values cuts across all the stakeholders in
the society. The central argument is that if we embrace certain values not as a
matter of formality but substantially and we create a better society then most of
our problems, of which the crisis of education is a part, will be fixed. The values
help in coping with existential imperatives and thereby helping to address the
problem of social order in all guises. The stability of education sphere is tied
to socio-political order. And when the problem of social order is fixed, we can
then experience sustainable development which will guarantee human happi-
ness and meaningful life while we prepare towards our ultimate end, death,
which limits all human possibilities.

Let us once again remind ourselves of some of the causes of social disorder
and political crisis. These include problem of leadership, followership, ethnic-
ity, religious intolerance, unstable democratic governance with its attendant
injustice and corruption, unbridled poverty on the part of the majority, unpar-
alleled opulence for the few and lack of political education. We do not need
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any extensive explanation of these maladies since Africans live with them on
daily basis and more than a considerable literature has been devoted to them.
However, the root of all these problems can be traced to a dearth of certain
enduring social—ethical/communal values in contemporary society, which has
made us to give little consideration to the concept of humanity that all ethical
values champion.

The crux of our problem, which has made the educational sphere and other
spheres inadequate to addressing our myriad of problems, is governance erect-
ed on leadership ineptitude. Our leaders only pay lip service to human and
communal values because they do not reflect these values in their action and
more often than not the citizens learn from them not to keep rules, agreements
and to be unjust. In most cases we do not have leadership by example.

Let us again take democracy as one of such human values. The beauty and
functionality of democracy lies with its features and principles such as rule
following, accountability, popular participation, protection of human right,
equitable resource distribution, and freedom to determine who exercises sov-
ereignty on one’s behalf. These features constitute the hallmark of truly demo-
cratic governments all over the world. It is therefore not the tag- democracy
— that makes a government democratic but the conformity and adherence to
democratic principles. What we find in most part of Africa is that leaders do not
respect and follow democratic principles and so the problem of social order is
compounded from time to time.

In order to sustain democratic governance, which is the first step towards
social order and subsequently development, African leaders must exhibit dem-
ocratic spirit, which involves being inundated with the rules, features and at-
tributes of democracy that in themselves are not ends but means to a viable po-
litical order in which the individuals can have a conducive social and political
space to actualize their desires in any area of human endeavor including edu-
cation. It is through the democratic spirit that African leaders can understand
the purpose of governance, construed mainly as the pursuit of public interest
(Oyeshile, 2011:239).

It is only when the problem of leadership in most African countries is fixed
that we can start to experience social order in all facets of life, and this will
enhance sustainable development. We learn and develop these values that will
enhance social order through education, and the attainment of a stable social
order provides the needed support for education. It is when leaders abide by
these values in their actions that these values are automatically learnt and they
become part and parcel of the society. We can only get our education right if
our leaders who are our public teachers conform to rules and regulations and
do things right, irrespective of the situation they find themselves. This will in-
variably engender social order and when there is social order, development is
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accelerated and sustainable development is attained. We certainly do not de-
serve less from our leaders.

Let me at this juncture recap my major arguments. Education has a vital
role to play in making man to cope with existential imperatives. The existen-
tial imperatives in Africa are compounded by the problem of social order. We
therefore need to fix the problem of social order to allow education to play
its role and enhance development. To fix the problem of social order, I rec-
ommended the revitalization of human and communal values and stressed the
need that our leaders should abide by these values so that they can be better
mirror from which the society will learn and be educated to do things right. If
things are done right, we can also fix other problems arising from education
and other institutions in society.
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Oaamynsi A. Yiimaiia. OcBiTa 9K Momejb eK3HCTEHHIAJbHHUX iMIepaTHBiB Ta
couiajabHOro nopsaky B Agpuui’

Ki1rouoBy poJib, SIKY Biflirpa€ ocBiTa B TOMY, 1100 TOMTOMOITH JIIOACTBY MiATH
3roJiM 1OA0 €K3UCTEHLIMHUX IMIIEpAaTUBiIB, HEMOXJIMBO MEPEOUIHUTU. TUIbKKU
VIIPaBJIiHHS XXWUTTEBUM MOTOKOM BiIOBiIHO A0 €K3UCTEHUIHHUX iMIIepaTUBIB
MOXKe 3a0e3IMeYrUTU COLiaJbHUIA TIOPSIIOK, SIKMK PO3YMIETHCS 3 HOPMATUBHOI
TOYKH 30py. Y JaHiii CTATTi S pO3MISAAI0 PO3BUTOK i KOHIIEMIIiIO OCBITH Ha apU-
KaHCbKOMY KOHTHMHEHTI, 30Kpema, B Hirepii, i cTBepaxKy1o, 1110 OCHOBA OCBIiTH MO-
BUHHA nependavyaTyd ryMaHiCTUUHI LIIHHOCTI, sIKi 3a0e3MmeuyoTh TyMaHiTapHi Ha-
VKU, Ha BIIMiHY BiJl MIPUPOJIHUYMX HAayK, HE3BaXKAl0UH Ha iX YTUIITapHY LiHHICTb.
Kpim Toro, s1 cTBepaKylo, 1110, 3 OMISIAY HAa TYMaHiCTUYHY OCHOBY OCBIiTH, 110
nependavae MeBHI OCOOMCTICHI Ta KOJIEKTUBHI LIIHHOCTI, €K3MCTEHLIiHI Mpo-
01eMM MOXYTb OYTH BUPpILLIEHI 32 JOMOMOTIOI0 PyXy LIJISIXOM J0 COLiaIbHOTO 0~
PSIIKY i 32 TOITOMOTOO TIOITMPEHHS JIFOICHKOTO IACTSI, 110 € METOI PO3BUTKY B
OyIb-sIKilt YaCTUHI CBITY. ¥ cTaTTi pOOUTHCS BUCHOBOK, 1110 YPsi € HAWOUIbIIUM
yuuTesneM, a Aii abo Oe3AisUIbHICTh ypsiay SIK HOCiS MpaBUJIbHUX LIIHHOCTEW B
Adpulii MarOTh BeJIMKE 3HAYEHHS IS 3a0€3MeUeHHs] OCBiTH, OpPiEHTOBAHOI Ha
PO3BUTOK, sIKa MOXE aIeKBaTHO CIIPUSITU OOPOTHOI 3 HAILIMMU €K3UCTEHLIMHUMU
npobjeMaMu, a TAKOXK 3MILIHEHHIO COLiaJIbHOTO MOPSIIKY [JIsl CTaJIOr0 PO3BUTKY.

Karouosi caosa: oceima, exsucmeHuyiiiHi imnepamueu, couianrbHuii nopsook,
yinnocmi, Agppuxa.

Oaamynou A. Yiwaiia. O0pa3oBanne Kak MoJe/Ib 3K3HCTEHIMAIBHBIX MMIIepa-
THBOB H COIMAJIbHOTO Mopsiaka B Adpuke

KiroueByro pojib, KOTOPYIO UrpaeT oopa3zoBaHuE B TOM, UTOObI ITOMOYb Ue-
JIOBEUECTBY MPUUTH K COIIACUIO C 3K3UCTEHIIMAJbHBIMU MMIIepaTUBaMu, He-
BO3MOXKHO TTepeOLeHUTh. TOJbKO yIpaBiIeHUE XKU3HEHHBIM TTIOTOKOM B COOTBET-
CTBUHU C 9K3UCTEHLIMAJbHBIMU UMIIEPATUBAMU MOXET 00ECIEUYUTh COLMATbHbII
MOpPsIAOK, TIOHMMaeMblii ¢ HOPMAaTUBHOW TOYKM 3peHus. B maHHOU craTbe s
paccMaTpuBal pa3BUTHE M KOHIIEIIIMIO 00pa30BaHUs Ha a)pMKAHCKOM KOH-
TUHEHTe, B YaCTHOCTH, B Hurepum, m yTBepXkmarp, 4TO OCHOBa OOpa3OBaHUS
MOJDKHA TIPeayCMaTpUMBaTh TYMAaHMCTUYECKUE LIEHHOCTH, KOTOPBIE OOeCTIeum-
BalOT TYMaHUTapHbIC HAayKW, B OTJIMYME OT €CTECTBEHHBIX HayK, HECMOTPS Ha
WX YTUJIMTApHYIO LIeHHOCTh. KpoMe Toro, s yTBepXkKmar, 9TO, YIUTHIBAS TyMa-
HUCTUYECKYI0 OCHOBY O0Opa30BaHUs, IMpPEeIyCMaTPUBAIOIIYIO OIIpeae/ICHHbBIS
VHIVWBUIYAIbHBIE U KOJJIEKTUBHBIC LIEHHOCTU, SK3UCTECHIIMAIbHBIC TPYIHOCTHU

'Tlepexnan 3 anriiicbkoi JI. TopOyHOBO.
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OCBITHI CUCTEMW B MYJIbTUKYJTIBTYPHOMY MPOCTOPI

MOTYT OBITh IPEOAOJICHBI C TTOMOIIBIO ABIKEHUS MO IMyTH K COLMAIbHOMY IT0-
PSIIKY ¥ TIOCPEICTBOM PACIIPOCTPAHEHUS YEJIOBEYSCKOTO CUACThSI, UTO SIBJISIETCS
LIeJTBIO Pa3BUTHS B JIIOOOM YacT MUpa. B cTaThe IeaeTcst BBIBOI, YTO IIPABUTEITb-
CTBO SIBIISICTCST CAMBIM OOJIBIIMM YUMTEJIEM, a IeMCTBUS WM Oe3IeiicTBIe TIpa-
BUTEJIBCTBA KaK HOCUTEJIST TIPABUIIBHBIX LIEHHOCTEM B AQprKe MMEIOT O0JIbII0e
3HaYCHUE IS 00ecIieueHMsT oOpa3oBaHUsI, OPUEHTUPOBAHHOIO Ha pa3BUTHE,
KOTOpPOE MOXET aIeKBaTHO pa3pellaTh HAlllM 9K3UCTeHIIMaTbHBIC TTPOOJIEMEI, a
TaKXKe CIOCOOCTBOBAaTh YKPEIICHUIO COIMAIBHOTO TOPSIIKaA IJIsT YCTOMYMBOTO
pa3BUTHS.

Karouesvte caosa: obpazosaniue, dK3uCmMeHyUanbHble UMNEPAMUBDL, COUUANbHBLU
nopsaook, ueHnHocmu, Agpuka.

Olatunji A. Oyeshile, Ph.D, Professor, Department of Philosophy, University of
Ibadan, Ibadan, Nigeria. E- mail: alabil4@yahoo.com

Oyeshile specializes in African Philosophy (with emphasis on Individual-
Community Relationship) Metaphysics and Existentialism. He is an editorial
consultant to Philosophia (The Philippines). He has about 65 publications in books
and journals and he is co-editor of The Idea of a Nigerian University: A Revisit.
Nigerian Philosophical Studies I11. Washington D.C: The Council for Research in
Values and Philosophy, 2013. He is a member of International Society for Universal
Dialogue (ISUD). He is co-editor of Ethics, Governance and Social Order in Africa:
Essays in Honour of Godwin S. Sogolo. Ibadan Zenith Book House Ltd. 2016.

Ounarynsi A. Yiimaiin, toktop dinocodii, mpodecop kadenpu dinocodii 16a-
JIaHCHKOTO YHiBepcutety, Hirepis.

Vitmaiin € daxiBiem 3 acbpuKaHChKOI (iocodii (3 aKIIleHTOM Ha BiTHOCH-
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