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Abstract

Owing to the nearly tangible result in the quest
toward inclusive development in Africa, there has
been the clamour that perhaps the Social Sciences, charged with the responsibility
of providing solace for the menace are no longer adequate. This is the axiomatic
basis upon which this essay builds its argument as it aims to blaze a trail that is
usually taken for granted in the discourse on development - pedagogy. Hence, via
the methods of comparison and analysis, this essay discloses the nexus between John
Dewey’s reconstructionism and Julius Nyerere’s educational model of self-reliance
as a basis to structure development from the arena of education. For Dewey, through
education, society can develop and reform its purposes and can move in different
directions. For Nyerere, education for self-reliance has to foster communal goals of
living together and working together for the common good. Both Dewey and Nyerere
stated that education should make the individual realize that he is a member of
the society and learn to participate in social learning. A critical examination of
the ideas of these minds reveals that in the face of the discrepancies or differences
motivations between their educational philosophies, the aggregate factor is
suggestive of a worthy platform upon which a self-reliant education that will usher
in the era of social development may be erected. This study admits the undeniable
Western presence and the indigenous approach which makes it to initiate a blend
of them. The parenthood can serve as a platform that will nurture minds that will
consequently inform national development, also ideology plays a very crucial role.
The present educational system of contemporary Africa has waned consequent to
the circumvention of proper assessment of knowledge. The educational framework
is therefore the onus and recommendation of this intellectual inquiry.

Keywords: Education, Self-Reliance, Pragmatism Development, Intercultural
philosophy, Pedagogy.

Introduction

The essence of this study is to engage the question of African development
from the arena of pedagogy. This is becoming pertinent owing to the spate of
state failure, moral debauchery, lack of patriotism that have greeted almost
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all parts of Africa has reached an alarming or disturbing level. This concern
puts the philosophers of education to task, to proffer a solution that is not
only commonsense but very practical. One of the ways of responding to
this quagmire, which this study finds deficient, is the emphasis on Western
education models. The proponents of this outlook are confident that most
of the problems wrong with the present state of morality and educational
theories in Africa is due to the affinity with the glorious past. On the other
hand, there are those who point to indigenous education models as the viable
framework that will allow the proper human development that will in turn
benefit the society at large. The outlook is premised on the fact that undue
accentuated and widespread trust has been given to Western ideals when
it should be totally replaced with indigenous models. This study admits the
undeniable Western presence and the indigenous approach which makes
it to initiate a blend. In addition, we live in a globalized and multicultural
setting wherein identities and backgrounds are gradually phasing into a
cosmopolitan affair. It is important to be open to new ideas and positions. This
is the case since multiculturalism entails acknowledging the validity of the
cultural expressions and contributions of the various groups (Rosado, 1996:
4). It is for this reason that this paper proposes the urgency of a blend.

Via the method of analysis and comparative analysis, this study blends
the reflections of Dewey and Nyerere to initiate a framework to cater for the
question of development from pedagogy. In the next section, we concern with
thevariousresponsesadduced hitherto tothe question of African development.
We shall also strive to disclose the inadequacy of these. Afterward, we shall
now expose the ideals of Dewey and Nyerere before recommending how a
blend of their educational reflection can initiate a pathway for development
in African.

Development in Africa and the Labyrinth of Woes

The various essays, policies and theories proposed as the right patter for
Africa to follow as a course toward development are too many to mention. In
spite of the colossal effort and policies administered, a labyrinth of failures
with nearly intangible results has been recorded. In this section, we shall
examine albeit very briefly, the place of the modernization and dependency
theories as instances of the labyrinth of woes connected to the project of
African development.

The modernization movement of the 1950s and 1960s is an economic
theory thatis rooted in capitalism. The concept of modernization incorporates
the full spectrum of the transition and drastic transformation that a traditional
society has to undergo in order to become modern (Hussain & Tribe, 1981);
(Lenin, 1964). In the words of John Matunhu (2011: 66): “Modernisation is
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about Africa following the developmental footsteps of Europe (largely the
former colonizer of Africa). According to modernity, policies intended to raise
the standard of living of the poor often consist of disseminating knowledge
and information about more efficient techniques of production”. Ellis and
Biggs maintain the agricultural dimension to the approach when they explain
that “the agriculture modernisation process involves encouraging farmers to
try new crops, new production methods and new marketing skills” (Ellis &
Biggs, 2001: 477).

In general, modernization led to the introduction of hybrids, the green
house technology, genetically modified (GMO) food, use of artificial fertilizers,
insecticides, tractors and the application of other scientific knowledge
to replace traditional agricultural practices (Matunhu, 2011: 67). This
is an approach that is also shared by Smith (1973) who pointed out that
“modernisation is about exchanging of older agriculture practices with
something more recent”.

Agriculture societies can therefore be regarded as modern when they
display specific characteristics. The extent to which these characteristics
are exhibited gives an indication of the degree of modernity that has been
reached. The characteristics are cited succinctly by Coetzee et al (2007: 31)
as follows:

e Readiness to accommodate the process of transformation resulting from
changes;

o Continuous broadening of life experiences and receptiveness to new
knowledge;

o Continuous planning, calculability and readiness towards new experiences;

o Predictability of action and the ability to exercise effective control;

e High premium on technical skills and understanding of the principles of
production;

e Changing attitudes to kinship, family roles, family size and the role of
religion; and

¢ Changing consumer behavior and the acceptance of social stratification;

Modernists erroneously present the development theory as a dichotomous
movement from an original terminal situation to an achieved situation with
the help of the developed countries as Sen (1999: 1) writes:

Like a towering lighthouse guiding sailors towards the coast, development

stood as the idea which oriented emerging nations in their journey through

post war history . .. the countries of the south proclaimed modernization
as their primary aspiration after they had been freed from colonial
domination.

The above idea depicts modernization as a process of change whereby
external factors have an impact on the individual and on culture. In this case,
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modernization of a person needs to provide motivation, to go along with the
changing social and economic situation. It is about the abandonment of an
individual’s cultural values in favour of that of the former colonisers. Put
differently, the development of Africa should come after deculturalisation of
the African people. Modernization of culture entails a change in the broader
values, norms and attitudes of the larger contexts within which people in
Africa find themselves (Matunhu, 2011: 69).

The theory is criticized for failing to consider the poor as the centerpiece
in poverty reduction initiatives. By ignoring the involvement and participation
of the target community, modernity achieves the marginalization of their
commitment, creativity and support of the intervention strategies. The
intervention strategy becomes an imposed strategy and such a strategy fails
to construct adequate notions of both the causal powers of social structures
and the role of human agency in shaping social relations in general.

Discontentment with the modernization theory in the 1950s precipitated
new strands of thinking which resulted in the dependency theory. The theory
came as a critical reaction to the conventional approaches to economic
development that emerged in the aftermath of World War II. Andre Gunder
Frank (1967: 89), in his analysis of the post-colonial state, has argued that
classical development theories such as modernity are misleading in that they
fail to articulate the true relationship between the developed world and the
poor regions of the world. For Frank, modernity distorts the truth about the
motive of the developed countries on their former colonies. Accordingly, Reid
(1995: 47-8) reports:

The hope that faster economic growth ‘modernisation’ in developing

countries by itself would benefit the broad masses of poor people has

not been fulfilled and no concept of development can be accepted which
continues to condemn hundreds of millions of people to starvation and
despair. The above view gave impetus to the dependency theory.

Social anthropologists consider the dependency theory to be both
pessimistic and structural. At macro level, the main premise of the structural
dependency theory is that it would be impossible to understand the processes
and problems of Africa without considering the wider socio-historical context
of Western European expansion (industrial and mercantile capitalism) and
the colonization of these places by the Western economies (Frank, 1967: 89).
According to Rodney, colonialism was not merely a system of exploitation, but
one whose essential purpose was to repatriate the profits made in Africa to
the so called home land (Rodney, 1971: ix).

From a dependency perspective repatriation of profits represents a
systematic expatriation of the surplus values that was created by African
labour using African resources. Hence the development of Europe can be
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viewed as part of the same dialectical processes that underdeveloped Africa.
In other words, the domination of Europe over Africa retarded the economic
development of the continent. For five running centuries, Europe capitalized
on its encounter with Africa (Matunhu, 2011: 71).

The critiques of the dependency theory view Africa in general and the
rural areas in particular as having been strategically positioned by the centre
as recipients of poor services as well as ill-advice from the metropolis.

According to Rodney from the last years of the nineteenth century, up to
the 1960s, Africa was the major supplier of underpriced raw materials to
Europe and buyer of overpriced manufactured goods from the West (Rodney,
1971: 129). At national level, the metropolis areas (urban) grew at the
expense of rural communities. At continental level one may be interested in
finding out why Zambia, Angola, Botswana, Nigeria, the DRC, Libya and many
more nations in Africa are poor given their richness in natural resources.
Seemingly, the impoverishing dependency relationship is maintained
through the promulgation of development initiatives that are deeply alien
but chanted as in the interest of Africa. The dependency theory operates both
in sovereign and colonial states. The only difference is that in the later, the
theory was applied with harsh measures than one expects in the former state.
It is also necessary to point out that due to corruption and bad governance,
the dependency theory may be applied ruthlessly even in a sovereign state.
The consequence has not changed. The spate of the labyrinth of woes
continues to multiply in Africa in connection to the development discourse.
At this juncture, it is not misplaced to pose thus: Is it possible to propose an
education model from the conjunction of Western and African realities? Since
this essay has already implied this it therefore begs the next question. How
can John Dewey’s Western thought on education assist modern education in
Nigeria? Is there any parallel between Dewey’s theory and Julius Nyerere’s
educational philosophy? Can Dewey’s pragmatism and Nyerere’s self-reliance
perspectives be harnessed for the emergence of a modern education theory
for Nigeria? These are the questions that we contend with for the remainder
of this study.

Dewey’s and Nyerere’s Models of Education as a Viable Basis
for Development in Africa

In his book My Pedagogic Creed, published in 1897, Dewey stated many of
his beliefs about education, schools, subject matter, and educational methods,
and argued for the school’s importance as an impetus for social progress. In
this work, Dewey maintains that:

The only true education comes through the stimulation of the child’s

powers by the demands of the social situations in which he finds himself...
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he is stimulated to act as a member of a unity..and to conceive of himself
from the standpoint of the welfare of the group to which he belongs
(Dewey, 1997: 3).

Throughout the work, Dewey emphasized that humans are primarily social
creatures and that schools are social institutions. He argued that schools must
represent real life and “education which does not occur through forms of life,
forms that are worth living for their own sake, is always a poor substitute for
the genuine reality, and tends to cramp and deaden” (Dewey, 2000: 95).

The curriculum of the schools should he grounded and based upon
the social lives of the children: “The social life of the child is the basis of
concentration ... in all his training or growth ... the true center of correlation on
the school subjects is not science, nor literature, nor history ... but the child’s
own social activities” (Dewey, 2000: 96). When the curriculum does not relate
to the students’ lives within their communities and when it is not tied to the
present social situations of the students, Dewey contended that education has
failed. Speaking of education, Dewey (2000: 95) explains:

It conceives school as a place where certain information is to be given,
where certain lessons are to be learned, or where certain habits are to
be formed. The value of these is conceived as lying largely in the remote
future; the child must do these things for the sake of something else he is
to do; they are mere preparations. As a result they do not become part of
the life experience of the child and so are not truly educative.

Dewey stated explicitly that the teacher’s role is not to impose ideas or
habits; instead the teacher is “a member of the community to select the
influences which shall affect the child and to assist him in properly responding
to these influences” (Dewey, 2000: 96). Examinations, according to Dewey, are
only useful if they show how the child can be of service, and where he can
receive help. One of Dewey’s (2000: 99) most fundamental tenets is stated
clearly in My Pedagogic Creed: “Education is the fundamental method of social
progress and reform.”

Through education, society can develop and reform its purposes and can
move in different directions. Great responsibility is thus placed in the hands of
schools and teachers for reshaping and restructuring society: “The teacher is
engaged, not simply in the training of individuals, but in the formation of the
proper social life” (Dewey, 2000: 100). Dewey (2000: 100) emphasizes the
key impact of teachers: “Every teacher should realize the dignity of his calling;
that he is a social servant set apart for the maintenance of proper social order
and the securing of the right social growth” (Dewey, 2000: 100).

Unlike other members of the reconstructionist tradition, Dewey went
ahead to give insights into the task of the teacher. Specifically, in The School
and the Society, expatiates that:
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The thing needful is improvement of education, not simply by turning out
teachers who can do better the things that are not necessary to do, but
rather by changing the conception of what constitutes education (Dewey,
1900: 18).

Upon a reading of Nyerere, we find a similar thematic contention present
throughout his reflection on education. According to Nyerere the colonial
education system separated students from their society thus creating a
serious gap in their understanding of their own communities (Nyerere, 1968:
55). For instance, at the secondary school level most students were boarders
and thus were separated from the struggles of their society for along period of
time (Nyerere, 1968: 55). In his view the inherited system had generated the
notion that a school was “a place children go and which they and their parents
hope will make it unnecessary for them to become farmers and continue
living in the Villages” (Nyerere, 1968: 55). For Nyerere such an approach to
education was out of place in a country where the majority of the population
lived in the rural areas and was dependent on agrarian production (Shale,
2002: 90). In other words, colonial education was based on the assumptions
of a colonialist and capitalist society, and was therefore designed to transmit
the values of the colonizing power and to train individuals for the service of
the colonial state. It induced attitudes of subservience, human inequality, and
individualism, and emphasized white-collar skills. The content of colonial
education was largely alien and the entire education system was organized by
racial segregation (Kassam, 1994: 247-259).

Nyerere analyzed four basic features of the Tanzanian education system
existing in 1967. He was particularly concerned about how it discouraged
the integration of pupils into society as a whole and promoted attitudes
of inequality, intellectual arrogance, and individualism among those who
entered the school system.

According to Nyerere, the education that Tanzania inherited was “a system
of education which was in many respects both inadequate and inappropriate
for the new state.” (Nyerere 1968:38). To come out of the mess, Nyerere
suggested a solution. The solution was in the philosophy of education he
proposed, which was an answer to the question posed earlier: “Education for
what?”. Education for self-reliance was the philosophy whose purpose was
to foster communal goals of living together and working together for the
common good.

Thus, within the first five years of independence the contradictions of the
inherited Postcolonial political economic structure and Nyerere’s commitment
to the reorientation of the country’s development path along what he termed
African socialism” saw him calling for radical changes in the education
system. The central tenets of Nyerere’s perspective on the role of education
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in the development process were contained in a 1967 policy booklet titled
Education for Self-Reliance (Nyerere 1968: 47).

Education for Self-Reliance was the most important educational principle,
which presented the educational philosophy of Tanzania. The purpose of
Education for Self-Reliance was to set down principles of education, which
would serve as a revolutionary influence in the creation of the new social
society. Education for Self-Reliance is about gaining self-independence,
responsibility and democratic involvement; it is education, which is meant to
liberate individual from over-reliance (Sanga, 2016: 38).

Nyerere believed that the purpose of education should be to liberate a
human-being (Mulenga, 2001: 446). He concurred with Paulo Freire’s idea
that education is a path to permanent liberation and it should make people
self-reliant. According to Freire (1972: 67) “liberating education consists in
acts of cognition, not transferals of information”. Education should help people
to recognize their oppression and then participate in its transformation.

For Nyerere, self-reliance education would ensure that the Tanzanian
child was educated to be self-dependent and make a living in the Tanzanian
community. Thus, Nyerere (1968: 23), conceives the goals of education as:

To transmit from one generation to the next the accumulated wisdom,

knowledge, skills, values and attitudes of the society...to enable the young

live in and serve the society and to prepare them for the future membership
of the society...it involves the active participation of the maintenance and
development of the society.

To achieve this, Nyerere proposed a change in school curricula and in the
way schools were run. He insisted that schools must become communities
-communities which practice the precepts of self-reliance. There must be
the same kind of relationship between pupils and teachers within the school
community as there is between children and parents. Each school would
have, as an integral part of it, a farm or workshop which would provide the
food eaten by the community, and make some contributions to the total
national income (Akinsanya, 2015: 114-115). Every school would also be a
farm -the school community would consist of people who were both teachers
and farmers, and pupils and farmers. Schools would also train the child to
prepare his food, wash his plates, clean his rooms and other chores, and most
importantly, make graduates to fit into and serve the communities from which
they come.

We have already given comprehensive analysis of the educational
philosophies of Dewey and Nyerere respectively. What is unique about each
of them? What aspect of their thoughts is applicable to lift Africa? These are
the questions that we seek to examine within the present section.
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One of the places of connection between the ideas of John Dewey and Julius
Nyerere is the intersection of the Reconstructionist theory of education. The
reconstructionist recognize that the society is already been destroyed and
disoriented, disorganized and hence it needs to be re- shaped and re-created
in a new society through social self-realization by education, that is education
should make the individual realize that he is a member of the society and
learn to participate in social learning.

The brief recapitulation of the main thrust of social reconstructionism
shows that there is something synonymous between Nyerere and Dewey.
Nyerere was concerned about life after political independence in Africa.
He finds the Western system inadequate and incompetent to handle the
existential realities of the African community. Nyerere thereby situates
within the African dimension of reconstructing society. He seeks an improved
status quo from traditional African beliefs as opposed to Western beliefs
which we think is unsuitable for African living. Nyerere however got it wrong
here because he “...completely rejected...” (Falola, 2018: 18) the undeniable
Western presence. Perhaps this may be one of the contributing factors to the
collapse of his system, the previous section has already made the effort to
show that Nyerere’s practice of his ideals met gridlocks and then a failure in
the end.

Dewey, no doubt is an American who seeks an improved way of learning
in the American educational sector. His aim is to tailor what is being learned
in the classroom to what happens in society. In his book My Pedagogic
Creed, published in 1897, Dewey stated many of his beliefs about education,
schools, subject matter, and educational methods, and argued for the school’s
importance as an impetus for social progress. In this work, Dewey (2000: 93)
maintains that:

The only true education comes through the stimulation of the child’s

powers by the demands of the social situations in which he finds himself...

he is stimulated to act as a member of a unity..and to conceive of himself
from the standpoint of the welfare of the group to which he belongs.

Throughout the work, Dewey emphasized that humans are primarily social
creatures and that schools are social institutions. He argued that schools must
represent real life and “education which does not occur through forms of life,
forms that are worth living for their own sake, is always a poor substitute for
the genuine reality, and tends to cramp and deaden” (Dewey, 2000: 95).

The curriculum of the schools should he grounded and based upon
the social lives of the children: “The social life of the child is the basis of
concentration ... in all his training or growth ... the true center of correlation on
the school subjects is not science, nor literature, nor history ... but the child’s
own social activities” (Dewey, 2000: 96). When the curriculum does not relate
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to the students’ lives within their communities and when it is not tied to the

present social situations of the students, Dewey contended that education has

failed. Speaking of education, Dewey (2000: 95) explains:
It conceives school as a place where certain information is to be given,
where certain lessons are to be learned, or where certain habits are to
be formed. The value of these is conceived as lying largely in the remote
future; the child must do these things for the sake of something else he is
to do; they are mere preparations. As a result they do not become part of
the life experience of the child and so are not truly educative.

The foregoingis meantto show thatboth Dewey and Nyerere are committed
to showing mainly how education can evolve into a catalyst for social progress.
Whereas Dewey is writing from the tradition of American Philosophy for the
promotion of American education, Nyerere, though educated in Europe seeks
to revive the African glorious past as the surest path to combat the evils of
capitalism and the intimidating Western presence. In spite of this core parallel,
there are places of radical departures between them.

Granted that each of Dewey and Nyerere are committed towards the use of
education as the vehicle for social change, it is important to stress again that
their ideas are pregnant with great input for the African situation.

For Africa to thrive, it is from the urgent revival of development from
the educational sector. Education as a tool for social change cannot be
overemphasized at this juncture because it serves as the foundation for the
learning of any individual. While exposing the inherent aim of education,
Azenabor (2005: 1), champions the perspective that:

It is the most powerful and viable instrument for developing and
empowering the citizens to master the social and natural environments
and to compete for survival. A nation’s strength largely lies in the quantity
and quality of her human resources; education is the pivot on which
development rotates and a fundamental capacity building measure for
sustainable development.

The kind of education that one is given from childhood has a big role to play
in the kind of life the person will lead. In the wake of the call for education,
we cannot wish away the aspect of making the people see how indigenous
epistemologies can be very useful. Though the indigenous perspective is the
one explored by Nyerere, we think that his failure stems from the refusal to
admit and acknowledge the already established fact of the Western presence.
This essay overcomes this deluge of conundrum by admitting the Western
presence through the conjunction of the work of Dewey with Nyerere’s.

For a continent that has failed itself over the decades, development is
not something to be negotiated. Since there must have been some form of
informal education in Africa before foreign contacts, the aim of this Nyerere is
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to revisit some of these, critically assess them to unearth their contemporary
relevance for development. This is keeping in line with the admonition of
philosopher Pauline Hountondji who perceives “knowledge as a development
issue” (Hountodji, 2004: 529).

Since knowledge is a development issue, it is the research paper here that
formal education which exists must be maintained. Children must be taught
not only about Western ideas but also about traditional ideas with the capacity
to transform society. Learning must no longer be learning for leaning’s sake.
The kind of curriculum that will be drawn for pupils in Northern Nigeria for
instance, need not be the same as those for the South. This is because these
geographies experience and conceive reality difference, hence, their needs
and world-views too.

What we can deduce from Dewey and Nyerere is that education must be
child-focused such that the child is inspired to transform society positively. In
this way, the children are thought moral values of tolerance and hard work.
There are arrays of ways that this can be done. Indigenous epistemologies
have the capacity to be able to foster the kind of education for development
that Dewey and Nyerere anticipate.

Recommendation

Firstly, the emphasis that traditional African folklores and beliefs are
barbaric and demonic needs to be revised. There is no conclusive argument
to that effect. Christianity and Islam have merely used this as a formula to
gain increased membership. It is pertinent for government to employ states
like Japan, China, India, Korea who stuck to the indigenous languages,
traditions and customs as models vis-a-vis the Western blueprint which
is now rampant. India is known for medicine. China, Japan and Korea are
known for technology. A critical look at these nations reveals that they keep
to their roots. Government must be able to publicize the proposed gains from
employing the positive aspect of the African roots pregnant with philosophic
values that may inform human development. Fortunately, there is no parent
whose intention is train children that will bring calamity to family and state.
Hence, the spate or torrent of children disrespecting their parents in the name
of having rights and priviledge have rendered almost useless the influence
of parents. When government sensitize parents the need to teach folklore
to nurture human development, it must also make parent see that the job of
raising children is not limited to the domestic sphere alone. Balogun (2013:
41), is assured that “many of the causes of the problems of social degeneration
and decay could be avoided if there are good fatherhood and motherhood in
place to nurture, protect and guide the child for moral goodness and positive
greatness.” He continues that “good motherhood and fatherhood produce
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politically balanced candidates of good leadership qualities in politics. In a
state where there is a strong consciousness towards authentic motherhood
and fatherhood in nurturing leadership qualities of citizens, there is always a
visible presence of political development.”

Balogun (2013: 41) insists that “the more the number of these nurtured
citizens the better the economy of the state.” Again, the implication to be
drawn is that if properly given the right attention and devotion, parenthood
can serve as a platform that will nurture minds that will consequently inform
national development. However, it is important to stress that between positive
parenthood and the emergence of the nurtured minds that will effect social
upliftment, ideology plays a very crucial role. It is not enough for parents to
just impart positive values.

Conclusion

The essence of this research is to explore the ideas of Dewey and Nyerere
for the progress and development of the African continent. It makes a blend
of the undeniable Western presence and the positive and relevant aspects
of indigenous epistemologies with the intent of conjuring a template for
educational philosophy that will inform inclusive development for Africa. The
educational philosophies of Dewey and Nyerere as we have shown herein
has the capacity to inform the emergence of minds that will accelerate the
much sought development that has been elusive for the African continent. The
present educational system of contemporary Africa has waned consequent to
the circumvention of proper assessment of knowledge. It is the conjecture of
this work that this is primarily one of the many reasons why Africa remains
underdeveloped after over half a century of political independence. When
knowledge production is compromised and far from what society needs to
develop, poor minds will soon surface. From these antecedents, these minds
will stumble upon sensitive positions in the social hierarchy. The mind that was
not properly tutored and prepared to encounter and surmount social milieu
will further widen the gap between theory and practice through ignorance of
state of affairs. These are the minds that will wreck an economy that was built
in decades overnight. It is owing to the locus that a blend of traditional and
foreign practices for self-reliance development is not to be negotiated.
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Emmanyenv O¢byazia. IopiBHSAIbHE JOC/TiAKEHHSI KOHLENUiid ocBiTu
JxoHa /Ipwoi Ta [I)xyniyca Heepepe Ta po3BUTOK APpuKu

HacnigkoM HagMipHHX MOIIYKiB iHK/IIO3UBHOTO PO3BUTKY B ApuIii cTaso
HapiKaHH4, 1110, MOXKJIUBO, CaMe CYCIiJIbHI HAyKH HeCyThb BiANIOBiJa/IbHICTD 3a Te,
110 YMCJIeHH] IPOINOHOBAHI pillleHHA AJIs BiiBepTAaHHS 3arPO3U BXe He € aJieK-
BaTHUMU. Ha Takili akcioMaTH4Hil 0CHOBi MOGYA0BaHO apryMeHTallilo [1bOro Ha-
pHUCy, 1Ka Ma€ Ha MeTi PO3YMCTUTH TOM LIAX, AKWU 3a3BUYal CIPUMMAETHCA 9K
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€aMO03pO3yMIJINH B AUCKYpPCI NP0 PO3BUTOK — Mejaroriky. OTxe, 3a JONOMOIro10
MeTO/IiB MOPiBHSIHHSA Ta aHaJIi3y Ijeil HapuC PO3KPHUBAE 3B’ 130K MiXK pEKOHCTPYK-
ioHiaMoM /I>xoHa /[bioi Ta HaBYaJIbLHOK MOJEJII0 ollepTs Ha cebe [Kysiyca
Hbepepe K 0CHOBY /151 CTPYKTYPHOI'O PO3BUTKY OCBiTHU. [ls151 [lpt0] Yepes ocBiTy
CyCHiJIbLCTBO MOXKe PO3BUBATH Ta pedOopMyBaTH CBOI LIl Ta MOXKe pyXaTHUCS B
pi3Hux HanpsiMKax. it Hbepepe ocBiTa AJ1s1 onepTs Ha cebe Ma€ COPUSTH CIisb-
HUM LiJISIM )KUTTS Ta po60TH 33115 3araybHoro 6sara. | /lpioi, i Hbepepe 3asaBu-
JIY, 110 OCBiTa NIOBUHHA 3MyCUTH IHJUBiZja 3p03yMITH, 1110 BiH € Y4I€HOM CyCHiJib-
CTBa i HABYUTHCS GpaTH y4acThb y COLialbHOMY HaBYaHHI. KpuTH4YHe BUBYEHHS
el Hux MUCIUTEIB BUSBJISE, 110 3 OIVISIIy HA HEBIAMOBIAHOCTI YU po36iKHOCTI
MOTHBaIill Mix IXHIMHU OCBiTHIMU disocodisamu, cyKynHUE GpaKTop HABOAUTH HA
JYMKY IO TiIHY n1aTdopMy, Ha sKill MOXKe O0CTAaTH OCBiTa /11 ONEPTS Ha cebe,
1110 CIPUSTHMeE eNoci CyCHiJIbHOTO PO3BUTKY. Lle foctipkeHHSI BU3HAE 51K Ge3Ie-
peyYHy IPUCYTHICTb 3aX0Ay, TaK i MiCLleBUM NiJXiJ, 10 CIOHYKAaE iHILil0BaTH iXHE
Mo€IHaHHsA. BaTbKiBCTBO MOXKe CyryBaTH MJIaTPoOpMoIo, IKa 6ye BUXOBYBATH
YMH, fKi, BIAIIOBIHO, CIPUATUMYTb HaLlilOHAJIbHOMY PO3BUTKY, i1€0JI0TiA TaK0XK
Bizlirpae Jiy>xe Bak/IMBY poJib. HUHINIHA 0cBiTHA cucTeMa cydyacHoi AQpuKH cTa-
Jla HaCJ1iJKOM HeHaJIe>KHOT 0 OL[iHIOBaHHS 3HaHb. OTKe, OCBITHA paMKa € pe3yJib-
TaTOM | peKOMEeH/IaLli€0 bOr0 iIHTeJIeKTYyaJbHOI'0 JOC/IPKEHHS.

Kawuoei cioea: oceima, onopa Ha cebe, po36Umok npazmamusmy, iHmepky/b-
mypHa gisnocodisi, nedazozika.

Immanysne Oghya3us. CpaBHUTEIbHOE UCC/IeJ0BaHUe KOHIeNuii o6pa-
30BaHus# /J:xoHa /Ipion u /xxynuyca Hbepepe u pa3Butue AQpuku

CnencTBreM 4Ype3MEPHBIX MOMCKOB HHKJ/IIO3UBHOI'O pa3BUTHS B AdpHKe
CTaJld HapeKaHHUs, YTO, BO3MOXHO, UMEHHO 0O0lLleCTBeHHble HayKU HecyT OT-
BETCTBEHHOCTb 33 TO, YTO MHOTOYHCJEHHbIE IpeJylaraeMble PelIeHUsIX JJIs
IpeJ0OTBpallleHUs] YI'PO3bl yKe He sSIBJSIIOTCA ajleKBaTHbIMU. Ha Takoit akcuo-
MaTH4eCKOM OCHOBE MOCTPOEHA apryMeHTaldsl 3TOTO O4YepKa, KOTopas UMeeT
L|eJIbI0 PAaCYUCTUTh TOT MYyTh, KOTOPBIN 0OBIYHO BOCHPUHUMAETCSl Kak caMo Co-
60 pa3yMeloLNiCcs B AUCKYpPCE O Pa3BUTHUM — NeJaroruky. Utak, c moMoubo
MeTO/I0B CPaBHEHHUS U aHa/iM3a 3TOT O4YePK PacKpbIBaeT CBSI3b MeX/y PEKOH-
cTpyknuoHu3MoM /lxxoHa /lblou 1 06pa3oBaTe/bHON MOJEJIbI0 OTOPhI HA Cebs
Jbxynuyca Hbepepe Kak 0CHOBY /1Sl CTPYKTYyPHOTO pa3BUTHs o6pa3oBaHus. s
Jlbiou 4yepe3 06pa3oBaHue 0OLECTBO MOXKET pa3BUBATh U peHOPMUPOBATH CBOU
LieJId ¥ MOXKeT JIBUraThCsl B pa3HbIX HallpasseHusx. /s Heepepe o6pasoBanue
JUIsl oNopbl Ha ce6sl Z0/KHO CIOCO6CTBOBAThH OOLIMM IIeJIsIM KU3HU U PabOThI
[ ob1ero 6sara. U lbtou, 1 Heepepe 3asBuIY, 4TO 06pa3oBaHUe JJO/DKHO 3a-
CTaBUTb MHAMBH/IA MOHSATh, YTO OH SIBJISIETCS YJIEHOM 06IecTBAa U HAYYUThCS
NPUHUMATb y4acTHe B COLlMa/JbHOM ob6yuyeHHH. KpuTudeckoe usydyeHue uzaei
3TUX MBIC/IUTEJIE 06HAPYKUBAET, YTO YIYUTHIBAsI HECOOTBETCTBUS UJIK PACXOK-
JleHHs] MOTHUBALUK MeX/ly UX 06pa3oBaTebHbIMU GUI0COPUAMHU, COBOKYITHBIN
$aKTOp HAaBOAMT HA MBIC/Ib O IOCTOMHOM MIaTdopMe, Ha KOTOPOH MOXKET BO3-
HUKHYTb 00pa3oBaHUe [Jisl ONOPbl Ha cebsi, YTO Oy/leT CIOCOOCTBOBATD 3MOXE
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06111eCTBEHHOI'0 Pa3BUTHsA. JTO MCCIe0BaHHe NPHU3HAeT KaK HECOMHEHHOe
NPUCYTCTBUE 3anazia, TaK U MeCTHBIM MOJX0J, NOGYXK/AaeT UHUIMUPOBATh UX
coyeTaHue. OTIOBCTBO MOXKET CJIYKUTb JIaTGOPMOH, KOTOpasi Oy/IeT BOCIUTHI-
BaTb YMbI, KOTOPbIE, COOTBETCTBEHHO, OYYT CIIOCO6CTBOBAThL HALMOHABHOMY
Pa3BUTHIO, UJI€0JIOTHS TAK)Ke UTPAeT OUeHb BAXKHYIO poJib. HpiHelHss o6pa3o-
BaTeJIbHasl CUCTEMA COBpeMEHHOU AQpPUKH CcTasa c/1eICTBHEM HEHAZIEXKaLlero
OlleHMBaHHUA 3HaHUH. Tak, 0Opa3oBaTe/ibHAs paMKa sIBJISIETCsI HeJIETKOH 3a/ia-
4yell U peKoMeHJjaliMel 3TOro UHTEJJIEKTYaJlbHOT0 UCC/Ie[0OBAHUSI.

Kouessle caoea: o6pasosarue, onopa Ha cebsl, pazgumue npazmamusmd, UH-
mepkKyabmypHas gunocogus,, nedazoaukxa.
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