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Annotation

A little bit more than twenty years ago, the attention of bioethics community was
attracted by the discovery of the work of Fritz Jahr (1895-1953), a theologian and
teacher from Halle (Germany), who had conceived both the term and the discipline
of bioethics (Bio-Ethik, 1926) by broadening Kant’s categorical imperative onto
animals and plants. Today, dozens of papers deal with Jahr’s bioethics ideas, but
his work related to other topics remains almost unknown. In the present paper, we
address Jahr’s article from 1930, devoted to education (“Gesinnungsdiktatur oder
Gedenkfreiheit? Gedanken tiber eine liberale Gestaltung des Gesinnungsunterrichts”
[Dictatorship of worldview or freedom of thought? Considerations on the liberal
structuring of teaching of attitudes]). In the article, published in Die neue Erziehung,
Jahr advocates a set of ten quite progressive and free-minded principles, including
objectivity, pluriperspectivism (verschiedene Gesinnungseinstellungen), tollerant
dialogue, autonomy, rationalism, liberalism, and democratization of education
system and of the development of worldview at school. We devote particular
attention to the comparison of Jahr’s ideas to the doctrine of Pietism and August
Hermann Francke, who established the Foundation in which Jahr spent a significant
part of his life, first as a student, and later as a teacher.
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The state of society today in Croatia is difficult to define. It is a dynamic
resultant of intertwining processes of different degrees of expansion and
generality, which includes digitalised neurodeformation, information glo-
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balisation, Americanisation (that is, pragmatism, alienation and media ma-
nipulation), post-socialist political and economic transition, and so on and
so forth. In the consequent chaos of values and value systems, insisting on
formal education in the socio-humanistic field may of course look like a quix-
otic, futile, impossible and even pointless determination to set sail in a storm.
Still, the question is whether there is anything else left to do other than try
and impose - through a disrupted but single system of (bio)ethical educa-
tion - information and reflection on values whose durability, in spite of eve-
rything, no one has been able to deny so far. The problem of detaching oneself
from general social tendencies is all the more alarming, as a recent study
reveals that in our society even students of medicine, who are traditionally
considered to be the most dissociated from social trends, during their study
succumb to a regression of moral reasoning (Hren, 2011: 1-9).

In the given situation, it is justifiable to reach for analyses of all educational
systems, even those that have fallen into oblivion or have never been pulled
out of it, such as the ideas of Fritz Jahr, a German theologian and teacher from
Halle, who has gradually become known over the last twenty years as the first
author of the term and concept of bioethics.

Jahr spent a significant part of his own schooling in the educational insti-
tutions of the Francke Foundation (Franckesche Stiftung), at first in the higher
classes of elementary school (Mittelschule), and then from 1905 in secondary
school (Realgymnasium) (Francke Foundation Archive in Halle). Jahr later re-
turned to these schools twice to work as a teacher. The foundation founded by
August Hermann Francke (1663-1727) based its charitable work and teaching
on Pietism - a variant of Lutheran Protestantism that was conceived and brought
to Halle by Francke and his role model Philipp Jakob Spener.

Jahr on education

Although dozens of articles have already been published that at least make
mention of Jahr's work in bioethics, some of which dissect Jahr’s bioethical
imperative more closely, little attention has been paid so far to Jahr’s work
in other areas. The purpose of this chapter is to help rectify this omission by
presenting and discussing Jahr’s article on education, entitled ‘Gesinnungs-
diktatur oder Gedenkfreiheit? Gedanken iiber eine liberale Gestaltung des
Gesinnungsunterrichts’ [‘The dictatorship of convictions (Sass, 2010: 16-17)
(1) or freedom of thought? Thoughts about a liberal formation of an education
on convictions’] (Jahr, 1930: 200-202).

The article was published in 1930 (when Jahr was 35 and still not married,
but already with health problems that would result in his retirement three
years later) in the Die neue Erziehung: Monatschrift fiir entschiedene Schul-
reform und freiheitliche Schulpolitik [New Education: The Monthly Journal for
Resolute School Reform and Liberal School Policy] magazine, which was pub-
lished from 1919 to 1933 in Jena.
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Starting from the assumption that convictions are based on moral judg-

ments, Jahr does not deny the importance of science in their formation, al-
though he notes that even ‘objective’ scientific facts are often used to draw
subjective, individual interpretations and conclusions. In his criticism of the
prevailing practice of his time, Jahr accuses religious education of neglecting
the arguments of other religions. With regard to the teaching of German and
history, he condemns the insistence on patriotism and loyalty, which, although
desirable, deny any freedom and impose a dictatorship of certain convictions.
To eliminate conditioning and stimulate liberalism, that is, the ‘democratisa-
tion’ of convictions (Liberalismus bzw. ‘Demokratisierung’ der Gesinnung), Jahr
proposes ten principles (2):

1.
2.

Do not teach predetermined, subjective convictions;
Strictly avoid disguising predetermined convictions with alleged objectivity
and false ‘advanced teaching methods’ (3);

. It is methodologically unacceptable to take into consideration only what

fits, and to suppress, deny or manipulate ‘inconvenient’ facts;

. Always consider different convictions Gesinnungseinstellungen);
. One should also discuss different, mutually opposing convictions, their

benefits and shortcomings on an equal basis and impartially (instead of
seeing one’s own through rose-tinted glasses and others’ through dark
ones);

. When presenting personal opinions, it must be done in an impartial

manner and with due attention to the problematic nature of one’s own
convictions;

. Insteadofhavingbiased convictionsimposedonthem (Gesinnungsmacherei),

students should be given the opportunity to form their own ones or be
given objective material so they can form their own convictions at a later
date;

. The saying that ‘reason and science are people’s biggest strength’ should

never be forgotten when forming new or reviewing existing convictions. It
is therefore wrong to accept the principle proposed by a newspaper from
Munich: ‘Convictions first, reason second!” In any case, it would even be
satisfactory if ‘reason’ were only used to subsequently review convictions
in an objective manner;

. One should not claim that young people are only suited for the method of

authority instead of the method of freedom, which is a claim that should
not remain uncontested. But even if it is so, seeding always precedes
harvesting! The practical implications for religious education stem from
the ‘Guidelines for High School Curricula in Prussia’, where methodological
remarks on certain areas of teaching explicitly state that religious education
in classrooms must merely provide suitable material about which students
can later reach their own decisions independently;
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10.Even if the desired convictions do not develop, one should not forget that
this can happen even more often under the old educational methods and
teaching. Besides, independently formed convictions are better than those
that have been taken on and which are childish and immature (Jahr, 1930:
201).

The Pietistic principles of education

Jahr’s involvement in education was not only motivated by his own career
and experiences. As with animal rights and certain other issues, Jahr once
again turned towards typical Pietistic questions. While the educational prin-
ciples advocated by Jahr are interesting as an anticipation, for example, of the
pluri-perspectivism of the integrative bioethics of Ante Covié¢ (Gesinnungsein-
stellungen), they are nevertheless significantly different from Pietistic ones.

The ideologist of Pietism and the author of the foundations with which
Jahr was closely connected, August Hermann Francke, claimed that the im-
provement of society must start with teachers (Menck, 2001: 20). According
to him, the means of education are primarily examples (Exempel), and warn-
ings/threats and punishments (VerheiSungen und Strafen) (Menck, 2001:
44). Teaching is dominated by the methodus erotematica, according to which
lessons, after a short lecture, are reinforced through questions and answers
(catechism). First, there is the recitatio - the reading of the text, then the expli-
catio - the explanation, questions and answers, and finally the applicatio - ap-
propriateness in terms of true piety) (Hein, 1996: 57). Francke believed that
the results of a correct upbringing must already be visible at the age of eight
or nine, which involved following God’s will rather than one’s own, which
must be broken at any cost ([...] wohl daran gelegen, daf3 der natiirliche Eigen-
Wille gebrochen werde) (Menck, 2001: 28). Moreover, Francke stands against
science in favour of religion (Ach ja, ihr Lieben, ein Trépfchen Glaubens ist weit
herrlicher, als ein ganzes Meer voller Wissenschaften, und wdre es auch selbst
die historische Wissenschaft des géttlichen Worts [Theologie]) (Menck, 2001:
32). Francke published the principles of such an education in 1693 in the
book Glauchische Gedenk-Biichlein (intended for his students in Glaucha) and
in his most important educational treatise, published in 1702 and entitled
Kurzer und einfdltigter Unterricht wie die Kinder zur wahren Gottseligkeit und
christlichen Klugheit anzufiihren sind (Widén, 1967: 7).

As Juliane Dittrich-Jacobi has pointed out, the typical features of the
Francke Foundation schools (the Pddagogium, the lateinische Ausleseschule,
and the Armenstudium in the orphanage or Waisenhaus located in the area
of Halle known as Glaucha) were the institutionalisation and ritualisation of
the teacher-student relationship, the suppression and disciplining of im-
mediacy and independence, the ritualisation of punishment, and, in spite of
everything, the development of a close relationship between teachers and
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students in accordance with the principle of upbringing in piety (Dittrich-
Jacobi, 1976: 273).

Jahr vs. Francke or a conclusion

A comparison of the educational principles promoted by Fritz Jahr and
those imposed by August Hermann Francke as a doctrine reveals they are in
direct opposition. We can imagine what kind of pressure Jahr must have been
exposed to while learning and working in an institution that imposed princi-
ples contrary to his own. One cannot rule out the possibility that the instability
of Fritz Jahr’s career and his ‘nervous exhaustion’ were at least partly provoked
by the conflict between his own liberal attitudes and the Pietistic ones which
were well-established as part of the Prussian state religion and its practice.
We could go even further and ask ourselves whether these strongly frustrating
moments may have influenced Jahr’s abandonment of Kant’s anthropocentric
ethics and led to the conception of a new one in the form of bioethics? How-
ever, this would be rather hard to prove.
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Notes

1.In his English translation of the German word Gesinnung, Hans-Martin Sass uses
several terms: character, conviction, disposition, opinion, attitude. Cf. Fritz Jahr,
Selected Essays in Bioethics 1927-1934, Medizinethische Materialien, Heft 186,
afterword and references by Hans-Martin Sass (Bochum: Zentrum fiir Medizinische
Ethik, 2010), 16-17.

2. See the analysis of these principles of Jahr’s in: Nada Gosi¢, ‘The actuality of thoughts
of Fritz Jahr in bioethics education or why Fritz Jahr advocates character education’,
Jahr 2, no. 4 (2011): 407-414; also in Fritz Jahr and the Foundations of Global
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Bioethics: The Future of Integrative Bioethics, edited by Amir Muzur and Hans-Martin
Sass (Miinster: Lit, 2012): 319-326; Nikolaus Knoepffler, ‘Gedanken iiber eine liberale
Gestaltung des Gesinnungsunterrichts’, paper presented at the 1927 - Die Geburt der
Bioethik in Halle (Saale) durch den protestantischen Theologen Fritz Jahr (1895-
1953) conference held in Halle on 28 and 29 November 2012, and later published as:
Nikolaus Knoepffler and Johannes Achatz, ‘Vom Gesinnungsunterricht zur Gentechnik:
zur Relevanz der gedanken Fritz Jahrs fiir heutige bioethische Debatten’,in 1926 - Die
Geburt der Bioethik in Halle (Saale) durch den protestantischen Theologen Fritz Jahr
(1895-1953), eds. Florian Steger, Jan C. Joerden and Maximilian Schochow (Frankfurt
a/M: Peter Lang, 2014), 113-123.

3. Arbeitsunterricht in Sass’s English version is translated as interactive teaching. Cf.
Fritz Jahr, Selected Essays in Bioethics 1927-1934, 17.

Awmip My3yp, IBa PiHunu. [lieTn3m i ocBita y »kurTi Ta po6oTi ®pina fpa

[ToHag JBaAlSATH POKIB TOMY yBary 6i0eTHYHOI CIiJIbLHOTH NPHUBEPHYJIO
BigkputTa po6otu ®Ppina Apa (1895-1953), Teosora ta Buutend 3 lamne (Hi-
MeuyuyuHa). BiH ynepiie ocMucauB moHATTs 6io-eTnka (Bio-Ethik, 1926) sk
HOBUH TepMiH i AUCUUIJIIHY, PO3LIMPUBIIU 3aCTOCYBaHHSI MOHATTS KaTero-
puuHoro iMnepatuBy KaHTa 0 TBapuH i pociuH. CbOTOJHI JeCATKU CTaTel
npucBsiueHi ifesam Gioetuku fpa, anme Horo po6oTa, MoB’sA3aHa 3 iHIIUMU Te-
MaMH, 3aJIMIIAETbCS HeBifloMol0. Y 1il cTaTTi MM po3misifaeMo mNyb6Jikaliro
fpa «Gesinnungsdiktatur oder Gedenkfreiheit? Gedanken iiber eine liberale
Gestaltung des Gesinnungsunterrichts» / «/lukraTtypa cBiTorisaay a6o cBo6o-
na nymku? Posgymu mpo JsibepalbHUN IU3alH MOPAJbHOTO BUXOBAaHHS», siKa
ony6JikoBaHa B «Die neue Erziehung», 1930 poui. dp o6rpyHTOBy€e KOMILJIEKC
3 [1eCSTH JOCHUTb NPOTPECUBHHUX 1 Heylepe/KeHUX MPHUHIIUIIB, BKJHOYAKYH
006'eKTUBHICTB, ItopinepcnekTUBiaM (verschiedene Gesinnungseinstellungen),
TOJIEPAHTHUH [Jliasior, aBTOHOMII0, pariioHasi3mM, Jibepasni3m i JeMokpaTHu3salio
B CHCTeMi OCBIiTH ¥ pO3BUTKY CBITOIVISAAY B IIKOJI. Y CTaTTi MU NpUAIISEMO OCO-
6JIMBY yBary nopiBHsiHHIO inelt @p. flpa 3 JoKTpUHOMW mieTU3MY i imesmu ABryc-
Ta [epmana ®panke, Akuil 3acHyBaB PoH/, y skoMy fp NpoBiB 3HaYHY YaCTHUHY
CBOT0 XKUTTS K CTY/I€HT, a 3TOZI0M SIK YYUTEJIb.

Kawuoesi caoea: 6io-emuka, niemusm, niemucmu4Hi NpUHYUNU 8UXOB8AHHSL.

Amup My3yp, Hea Punyuy. [lueTr3aM U 06pa3oBaHHeE B »KM3HHM U pa6oTe
®puna fApa

Bosiee aBaAunaTH JieT Ha3aJ, BHUMaHHUe CO06IecTBa GMO3TUKU MPUBJIEKIIO
oTkpbiTHE pabot Ppurna Apa (1895-1953), Teosora u yuurtesnsa us lanne (lep-
MaHus). OH BliepBble OCMbIC/IWJ TOHATHe Bbuo-3Tuka (Bio-Ethik, 1926) kak Tep-
MWUH U JUCHUIUIMHY, PACIIMPUB MPUMEHEHHE KaTeropuvecKoro MMIepaTHuBa
KaHTa K *KHMBOTHBIM U pacTeHUsIM. CerofiHsl 1eCATKU CTaTell NMOCBALEHbl Hje-
sIM 6UO3THKHU fIpa, HO ero paboTa, CBsI3aHHASA C APYTUMU TEMaMH, OCTAETCS He-
M3BeCTHOU. B HacToslel cTaTbe Mbl paccMaTpHUBaeM Takyto paboty fApa 1930
ro/ia, MocBALeHHYI o6pa3oBaHuw («Gesinnungsdiktatur oder Gedenkfreiheit?
Gedanken iiber eine liberale Gestaltung des Gesinnungsunterrichts» / «/lukTa-
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Typa MUPOBO33pEHUs UJIH CBO60/a MbICaU? Pa3MblIieHHs 0 IMOGEPATbHOM JIHU-
3ailiHe HPAaBCTBEHHOTr0 BOCIUTAHHUS»). B cTaThe, omy6inkoBaHHOU B «Die neue
Erziehungy, fIp 060cHOBbIBaeT KOMILJIEKC U3 JIECTH J0OBOJIbHO MPOTPECCUBHBIX
Y Hellpe/1B3SThbIX IPUHIIUIIOB, BKJII0Yasl 00beKTUBHOCTD, IIJIIOPUIIePCIEKTHBU3M
(verschiedene Gesinnungseinstellungen), ToJiepaHTHBINA AWAIOL, aBTOHOMHMIO,
palMoHaIM3M, TM6epau3M U leMOKPaTHU3aLUI0 B CUCTeMe 06pa3oBaHus U pas-
BUTHU MHUPOBO33pEHHUS B llIKoJe. B Hallel ctaTbe Mbl yJesisieM 0oco60e BHUMA-
HUe CpaBHEHUIO uJieH flpa c JOKTpHHOM nueTH3Ma U uzesaMu Asrycra ['epmana
®paHke, KoTopbli ocHOBaJ PoHA, B KOTOPOM fIp MpoBes 3HAYUTENBHYIO YacTh
CBOEH KM3HU CHayaJa KaK CTY/leHT, a 3aTeM KaK yUUTelb.

Kawuesswle ci08a: 6uo-smuka, nuemusm, nuemucmuyecKkue npuUHyUnsl 60c-
nuMaHusi.

Amir Muzur, MD, MA, PhD, Full Professor and Head, Department of Social
Sciences and Medical Humanities, Faculty of Medicine - University of Rijeka,
B. Branchetta 20, 51000 Rijeka, Croatia, e-mail: amirmuzur@medri.uniri.hr

Amip My3yp MD, MA, PhD, npodecop i 3aBigyBay kadenpu coniaibHO-Ty-
MaHiTapHUX Ta MeAUYHHUX Hayk, MeaudyHui ¢axyabTeT YHiBepcuTety Pieka,
B. Branchetta 20, 51000 Rijeka, Croatia; e-mail: amirmuzur@medri.uniri.hr

Iva Rincic, BA, MA, PhD

Associate Professor Department of Social Sciences and Medical Humanities/
Department of Public Health; Faculty of Medicine/Faculty of Health Studies
University of Rijeka.

IBa Pinumny, BA, MA, PhD

JouenTka kadeapu collia/ibHO-TYMaHITApHUX Ta MeAUYHUX HayK / Kadepa
rPOMa/ICbKOTO 30poB’s;; Meauunuil paxkynbreT / PaKyJbTeT MeJJUKO-CaHiTap-
HUX JocaipkeHb YHiBepcuTeTy Pieka.

230 ISSN 2309-1606. ®inocogia ocsimu. Philosophy of Education. 2019.N? 1 (24)



