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Abstract

The article is dedicated to the philosophical
consideration of higher education and its
development strategies under the situation of complexity and the need to enable
a sustainable future. It is argued that the situation in question is characterized by
the uselessness of any ready-made solutions and even pre-available knowledge and
methodology. In the very field of professional activities, the competence of a specialist
relies not so on vocational skills as on one’s critical thinking and creative abilities.
It is concluded then that answering the calls of today’s global crisis requires higher
education to face the transformation of its system of goals and values in order to
enable the achievement of not just purely professional development of a graduate,
but that of overall cultural background, the development of one’s personality. That
still corresponds with the classical notion of the mission of university, but not with the
linear methodology of the Modernity age aimed at standardization and unification
that features mostly excessively mechanistic approach to the educational process,
while accentuating applied professional competencies and neglecting the profound
core, the ideal of the all-around developed human person. The author argues that
such a task could be realized basing on the methodology peculiar to the post-non-
classical type of scientific rationality that is oriented on human personality and
his or her values. That feature could be called human-dimensionality: the appeal
towards unique personalities of each student, as opposed to standardization, and
with not only one’s mind and reason taken into account in higher education, but
one’s will and emotions as well. The closeness between values of higher education
and the ethos of science is demonstrated, with the growing numbers of students
violating the norms of academic integrity serving as an example of a disastrous
effect of the lack of general culture for professional activities. The role of philosophy
and humanities in higher education is said to be rehabilitated and renovated.

Keywords: academic integrity, higher education, human-dimensionality,
philosophy of education, sustainable development, values of higher education.

The topic of this paper relates to a philosophical investigation of the de-
velopment strategies for the higher education under the contemporary global
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situation. The latter currently presents a number of new challenges for phi-
losophy of education because of the complexity and instability of the world
that require humanity to learn to think and to act in a new way, different from
that of the Modernity age. The approach to higher education, peculiar to the
realities of that latter age, which implies strict standardization and regula-
tion of the educational process - an approach that, unfortunately, is so far still
being largely followed by local government bodies that supervise our educa-
tional institutions - does not correspond to the current state of accelerated
development of both society and human person.

According to UNESCO, it is education for sustainable development that em-
powers people to change the way they think and work towards a sustainable
future; out of the seventeen ‘sustainable development goals’ set by the UN
‘2030 Agenda for Sustainable Development), there is the one titled ‘Quality
Education’: “Ensure inclusive and equitable quality education and promote
lifelong learning opportunities for all” (United Nations, 2015: 14). However,
it could be well evident that quality education is indeed the key to achieving
all other goals as well, from ending poverty in all forms everywhere and up
to the implementation of global partnership for sustainable development, - if
we consider education in its profound philosophical and cultural aspect, as
the power that helps to shape out creative human personalities.

If we turn to current investigations within the noted field of study, it could
be seen that many present-day scholars agree on the pivotal role of higher
education in providing the humanity with the chance to create a sustainable
future. As stated by British researcher George Mattis, sustainable develop-
ment is the biggest challenge to universities in the 21 c., as well as it is a
potential catalyst for sustainable development for the next generation, and
in order to achieve sustainability it is required to shift the emphasis of the
higher education from academia to social skills and frameworks that “should
be implemented through every stage of education” (Mattis, 2018).

Kerry Shephard from the University of Otago, New Zealand, who have ded-
icated his book to the problem of higher education for sustainable develop-
ment (2015), argues that such an education presupposes dealing with emo-
tions and values as well, in contrast to just ‘cognitive learning’ that deals with
rational knowledge only. There are many teachers “who claim to be aloof from
concerns about sustainability and yet continue to teach traditional business
studies, social sciences, or to some degree, physics, as if the knowledge within
these disciplines was in some ways values-free and independent from the hu-
man world around them” (Shephard, 2015: 37).

A similar opinion is expressed in the recent report by the Club of Rome,
particularly, in that section of this document that concerns ‘education for a
sustainable civilization’ The authors of this respectable international organi-
zation state that those educational objectives “require a fundamental shift -
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from learning how to memorize and understand - to learning how to think in
new, systemic ways. The real challenge is to develop in all students a capac-
ity for problem solving, as well as critical, independent and original thinking.
Education that focuses exclusively on the mind alone is no longer sufficient”
(Weizsacker and Wijkman, 2018: 196).

Actually, such ideas are not exactly something completely new either for
our higher education or for the philosophical tradition of Ukraine: rather, they
can be considered as echoes of all the classical philosophical thought - and a
reflection of such an ideal of education as the formation of harmonious hu-
man personality and its all-round development. In this paper I intend to in-
vestigate the strategies, goals and values of higher education that could enable
such a development. First of all, it is worth to accentuate that the challenges
of complexity and sustainability for the education system are in no way the
challenges that could be solved by learning about complexity and sustainabil-
ity: they are the calls that could be answered only by transforming the whole
system of education, its Weltanschauung, its goals and values.

And that’s the transformation that corresponds to the shift in scientific ra-
tionality in general. In philosophy of science, that methodological shift reflects
the ideas of the concept of post-non-classical science proposed by Vyacheslav
Stepin (2005), as a replacement for classical unity and non-classical radical
plurality while dialectically combining unity in plurality and developing non-
linear thinking. That concept serves as a methodological basis of the current
investigation, already elaborated in some previous works (Mielkov, 2014). Ac-
cording to Stepin and his followers, currently we experience the fourth global
scientific revolution leading to the formation of the new type of scientific ra-
tionality the features introduction of human cultural values into the very core
of scientific knowledge as science turns its attention toward complex objects
that are found to be “human-commensurable” (Stepin, 2005; Mielkov, 2013).
A similar thing could be said about the growing complexity of the world: it re-
flects the complexity of us the people, i.e. the development of human person-
ality, the process of the proliferation of its identities (Mielkov, 2017). That is,
‘complexity’ is a term that presents an opposition to a simplistic mechanical
Weltanschauung: complexity is actually a form of unpredictability that sets
certain boundaries for human activity on transforming the world, a way of
solving the ecological crises by prohibiting the potentially harmful acts that
could deprive both natural and social spheres of their future.

As for the education, then while the classical rationality “compels” stu-
dents to learn common truths, the post-non-classical rationality can only
invite a student to a discussion, to an attempt to understand problems, - in
other words, invite him or her to some form of creative collaboration. And
this task, in turn, places very high demands not only on the form and content
of courses taught in universities, but also on the personalities of both student
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and teacher, as well on the whole paradigm of the higher education system as
a whole, on rethinking its goals and ideals (Mielkov, 2012).

In my opinion, the problem is that the existing strategies for the develop-
ment of higher education feature mostly excessively mechanistic approach to
the educational process, while accentuating applied professional competen-
cies and neglecting the profound core, the ideal of the educated human per-
son, which was set by the classic models of the European University and the
ideas of the Enlightenment. Under the current social and political situation,
which is determined by the noted fundamental complexity and unpredictabil-
ity, the competence is not determined by the professional level of a graduate,
but by his or her his overall cultural background, the level of development of
his or her personality. That’s what enables critical thinking: not a set of given
skills or knowledge, but the ability to create knowledge and obtain skills dur-
ing all one’s on-going life and activity, both everyday and professional.

That is why nowadays the ideas of the classical philosophical thought in
the field of education are as relevant as ever: in particular, those are the ideas
of José Ortega y Gasset who envisioned the mission of the university as the
one consisting of teaching a student to be a cultured person, providing him or
her not with a set of ready knowledge, but with culture as a vital system of the
ideas of the age, ‘el sistema vital de las ideas en cada tiempo’ (Ortega y Gasset,
1929/1966: 322), because only that system can be the ground for the forma-
tion of any professional competencies. The latter, taken all by themselves, in
an isolated form, represent the alienated fullness of human qualities, their
splitting into separate, unrelated “One-Dimensionality” (Herbert Marcuse) of
a human person, thereby demonstrating a kind of fragmentation and disinte-
gration, and consequently self-destruction of person as an integrity. It is this
logic that was and is being dominant in the paradigm of education both in
Ortega’s times and today, which envisages the education of those very “pro-
fessional competencies” that have little to do with the education of the whole
personal culture. And therefore, according to the Spanish philosopher, that
could be described as the major problem of our higher education system:

“El caracter catastréfico de la situacion presente europea se debe a que
el inglés medio, el francés medio, el aleman medio son incultos, no poseen
el sistema vital de ideas sobre el mundo y el hombre correspondientes al
tiempo. Ese personaje medio es el nuevo bdrbaro, retrasado con respecto a su
época, arcaico y primitivo en comparacion con la terrible actualidad y fecha
de sus problemas. Este nuevo barbaro es principalmente el profesional, mas
sabio que nunca, pero mas inculto tambiénel ingeniero, el médico, el abogado,
el cientifico” (Ortega y Gasset, 1929/1966: 322).

Perhaps, such a denotation of an average university graduate of the 20™
century as a nuevo bdrbaro, a “new barbarian” who possesses all the skills
necessary for successful professional activity, but lacks the general culture
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and Weltanschauung, may seem like an artistic exaggeration. However, con-
temporary researchers express a similar opinion - in particular, John Raven,
who has devoted his sociological work to the study of the phenomenon of
competence in today’s society, demonstrates quite convincingly that it is not
exactly just professional skill that determine overall personal competence, for
example, of a teacher or any other employee or official, but rather his or her
social, civil etc. ideas and values:

“.itis obvious that if behavior is mainly determined by the peripheral con-
straints, it is the competence to influence cultural values, economic assump-
tions, legal frameworks, and social and political processes that is most impor-
tant. Put another way, the greatest source of incompetence in modern society
is the unwillingness and inability to influence these wider social and political
processes. It is what people do outside their jobs (as jobs are traditionally de-
fined) that is most important” (Raven, 2001: 15-16).

In other words, the fullness and totality of human qualities in person ap-
pears not only and not so much as a result of the formation of him or her as a
professional doctor, psychologist, lawyer, physicist etc., but as a result of his or
her formation as a highly educated, highly cultured person and citizen per se.
This fact requires a reevaluation of the role of philosophy and humanities in
higher education. The idea of ‘the two cultures’ that in its most frank form has
been expressed by Charles Percy Snow (1959/2001) and was quite popular in
the middle of the last century, that is, the idea that natural science constitutes
its own, special culture, supplemental (or even opposite) to the culture of ‘hu-
manities’, - that idea used to lead to the comprehending these two ‘varieties’
of culture as alternatives. And that used to mean that for a scientist who is
engaged, say, in physics, it is necessary to learn the Newton's laws, but it is not
at all necessary to learn the history of Ancient Greece, and therefore there is
no need for a student majoring in physics to spend time and energy studying
disciplines of humanities or philosophy.

However, it is worth to remind ourselves that just all the great scholars
of natural sciences from Newton to Einstein had obtained classical univer-
sity education, and the withdrawal of humanities from the latest curriculum
of “professional competencies” in any of the spheres of human activity can
only turn to the detriment of this or that very activity. As argued by the well-
known Russian educator Aleksandr Zapesotskiy, as a result of such a with-
drawal, higher education loses its fundamental nature, which previously used
to enable the students to form an integral and systematic Weltanschauung
by focusing on basic and generalizing theories: as fundamental concepts are
excluded from curricula, vocational training is being separated from the ac-
quisition of moral guidelines, and therefore “[a]s a result, it is now a norm
that universities release into adult life morally unestablished and socially ir-

ISSN 2309-1606. Dinocogisa ocsimu. Philosophy of Education. 2019.N? 1 (24) 83



OCBITAZNA CTIMKOIO PO3BUTKY: KOHLLEMTW TA CTPATETIT

responsible persons who easily find excuses for any actions related to gaining
momentary profit” (Zapesotskiy, 2013: 27).

Of course, it is impossible to deny the importance for the graduates of
higher educational institutions to obtain vocational knowledge and skills that
are relevant and necessary for finding a job after receiving a university degree
- but obtaining the mentioned integral Weltanschauung, moral guidelines and
everything that could be included in the concept of higher education and cul-
ture is no less significant, and for purely professional activities as well. The
problem with those matters is that they are almost impossible to verbalize,
they are not subject to an unequivocal evaluation in terms of their “quality”,
nor to a clear description in a contract form when ordering some ‘educational
services’ - and thus they are the first to be delisted from curricula under a
consumer-oriented transition to what is called “orientation on a result”.

However, the whole history of the ecological crisis could be seen as a mani-
festation of the fact that the development of culture lags far behind the level
of the development of technology. Obviously, the universal computerization
has unexpectedly and radically changed the way people study at universities
- even back in the 1990s, Ukrainian students who used to work in traditional
paper libraries were much closer to their predecessors in classical European
universities of the Middle Ages than to today’s students of the 2010s. And this
is not so much about the access to the huge amounts of information that can
only be welcomed, as about the very phenomenon of informatization. That is,
about the rather dangerous illusion of identifying information with knowl-
edge: after all, information is but knowledge alienated, knowledge suitable for
sale or for transmission to another person in the process of communication,
but in order to become knowledge itself, the information must be learned,
comprehended, elaborated - that is, it must be the subject of a special hard
work by human person him- or herself.

Of course, abandoning technological development and computers and the
Internet is in no way an option - but it’s still a matter of proper understand-
ing of these phenomena and recognizing their limitations and insufficiency
for science and culture in general and for higher education in particular. One
of the “fathers” of modern artificial intelligence (Al), Joseph Weizenbaum, had
noted this limitation when stressing that the work of an electronic machine
is but an abstract game, isolated from the real world. Back in the 1960s and
1970s, the researcher used to observe, with some great surprise, the emer-
gence of a sub-culture of “computer scientists” and “hackers”, whom he called
“machine addicts” because of their immersion into an artificial world created
by their own hands (Weizenbaum, 1976: 161). By Weizenbaum, such persons
possess skills but not knowledge - they resemble illiterate copyist of books
in a medieval monasteries (it is interesting to compare that statement with
the similar ideas expressed earlier by Ortega y Gasset). A traditional engineer,
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Weizenbaum argued, can accept the fact that there are things beyond the lim-
its of his knowledge, whereas a modern programmer lives and acts in one’s
own world while blindly believing that this world completely obeys his or her
will...

[ can say that due to the lack of general culture and due to the noted igno-
rance of the difference between knowledge and information, a student could
well profess an illusion of being omniscient - not because a student is indeed
sure he or she does know everything, but because a student is definitely sure
he or she possesses an ability to obtain virtually any knowledge one desires
in any moment with a single click (or tap) on a computer device. One does not
even need to study anymore - if smartphones would be allowed to use during
the exams, a student can indeed find an answer to almost any question on the
Internet. Of course, that illusion quickly dissolves when doing some actual
research - in my opinion, the whole system of higher education is aimed at
broadening the limits of one’s ignorance (and not just those of one’s knowl-
edge!) during one’s study at a university. It is the sphere of the ‘knowingly un-
known'’ that determines one’s competence, and not the amount of information
one could get a hold of. That’s the idea that is well-known to philosophy since
its very beginning (Socrates’ famous words about ‘knowing nothing’), but it is
still being neglected by many of today’s educators.

Moreover, the modern computerization can serve as a visual embodiment
of the long-standing philosophical idea of mathesis universalis, universal
countability, - that is, as a ground for what Hannah Arendt used to call ‘the
irrational belief in the computability of reality’, and Joseph Weizenbaum - ‘the
transformation of our world into a computer’ What in the 1960s seemed to
be a ridiculous invention of the then few university programmers, today be-
came the common sense of millions of computer and the World Wide Web us-
ers who have gained access to new technologies without having time to learn
an idea about the limitations of those technologies, about the differences be-
tween information and knowledge, about the primacy of moral values.

That is, the current situation truly corresponds to Ortega y Gasset’s con-
cept of ‘new barbarians’. Or, as Max Scheler used to note in a somewhat more
specific language at about the same time:

,Gebildet' ist nicht derjenige, der ,viel* zufilliges Sosein der Dinge weifd
und kennt (Polymathia), oder derjenige, der Vorgdnge maximal nach Geset-
zen voraussehen und beherrschen kann [..] sondern gebildet ist, wer sich
seine personliche Struktur, einen Inbegriff aufeinander zur Einheit eines Stiles
angelegter idealer beweglicher Schemata fiir die Anschauung, das Denken,
die Auffassung, die Bewertung und Behandlung der Welt und irgendwelcher
zufalligen Dinge in ihr aneignete; Schemata, die allen zufélligen Erfahrungen
vorgegeben sind, diese einheitlich verarbeiten und dem Ganzen der person-
haften ,Welt‘ eingliedern (Scheler, 1925/1976: 118).
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That is, ‘the educated person’ is not the one who knows much about the
‘accidental’ existence of things, but the one who has mastered the structure
of one’s own personality. In other words, an educated person, an integral per-
son, the ideal that could determine the immanent goal of higher education, is
a person distinguished by the fullness of one’s set of meanings, with which
he or she perceives the world around, constituting the horizon of his or her
Weltanschauung. After all, the horizon of the phenomena available to our di-
rect observation does not, as a rule, coincide with the horizon of meanings we
are able to provide to the phenomena we observe. And the difference between
an uneducated person, a person who thinks abstractly, fragmentarily, and an
educated person who thinks in concrete, integral way;, is that in the first case
“the world of meanings” is much more physical, while in the second case it can
by far exceed it.

It is this kind of education that, in my opinion, constitutes the ground for
the formation of culture, the formation of critical thinking, the formation of
ability to deal with any surprises of the sustainable and complex future world.
The feature of the situation with that world lies in its non-linearity: ready-
made models, patterns of behavior valid under any circumstances, effective
decision-making strategies, and even undoubted knowledge and skills that
the old educational system of the Modernity age was designed to shape out, -
they simply do not exist and cannot exist anymore today. Therefore, the main
value and goal of education can only be a formation of a cultured person who
has a significant “set of meanings”, and therefore is able to deal with situa-
tions of uncertainty. It is the general level of personal development, achieved
by mastering philosophy and humanitarian knowledge of the humankind,
that serves as the background and guarantee of human competence in almost
any sphere of life activity, the basis for the obtaining any particular knowl-
edge and skills, the ability to assimilate information and turn it into personal
knowledge - that’s the basis the ability to give meanings to phenomena of
reality, which are being observed and studied.

[ think that the introduction of effective strategies for achieving such a
goal into the system of higher education for the sustainable future requires
the reorientation of the education system to human person: taking into ac-
count a student’s individuality, recognizing him or her as a full subject - and
not an object - of the educational process. As personality is just that in a hu-
man person, which can only be considered as the goal, and not as means. This
approach correlates with such fundamental trends of modern social life and
political science as decentralization, localization and, above all, democratiza-
tion, - as well as with the proliferation of a personalistic, humanist approach
in philosophy and humanities.

[ prefer to call that feature human-dimensionality: closely related to hu-
man-commensurability as a characteristic of complex system now becoming
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objects of studies by contemporary post-non-classical science, human-dimen-
sionality refers to the ability of each unique human person to stand as the
subject of values of one’s own life and activities (Mielkov, 2014). Moreover,
what is relevant when considering the strategies of education for sustain-
able development under the situation of complexity of the world, human-
dimensionality implies that it is the whole human personality that takes part
in learning and accepting those values and in following them in one’s activ-
ity — and not just the mind, not just the rational side of human person. Human
emotions and human will are also relevant and important - as it follows from
the investigations by scholars already cited above. That actually means that
curricula and other education methodology could hardly be subject to stan-
dardization, - but that’s not exactly a difficult problem to solve considering all
the classical heritage of higher education. The emphasis on unique personal-
ity is not a relativism that follows from the post-modern trend of opposing
the single and the general or plural: personality, in contrast to individuality as
denotation of some fragmentation limit, is not just a singularity, but rather a
“mediating link” between singularity and plurality, between the general and
the individual.

This point can also be well traced in the concepts of the contemporary
philosophical thought. As stated by the prominent representative of the Kiev
school of philosophy Sergey Krymskiy, in the 215 century the domination of
the principle of the primacy of the universal over the individual reaches its
end, and it is not singularity that comes to the forefront, but ‘monadity’, as
a negation of any absolutist style of thinking. From the point of view of the
monadic principle the whole does not exclude the pluralism of the forms of its
manifestations, each of them possessing the ability to become an individual
expression of the general. Conversely, the individual is not a single entity, but
it is the one capable of embodying the whole world in oneself, squeezing it
into the limits of the individual. The monadistic personality, according to this
approach, represents in a single form the entire corresponding culture, age,
nation, - it expresses the universal in its individual image, as its most concrete
manifestation. Thanks to this representation, as argued by Krymskiy, there
are problems that used to be inaccessible to abstract thinking, the problems
that require not just an “individual approach”, but also a “personal responsi-
bility” of a subject for making decisions, - and these problems hat now find
their solutions (Krymskiy, 2003: 21).

The post-non-classical science does feature an appeal to human person in
its monadity. When we study unique human-commensurable systems, it is not
only the object of knowledge, as in the classical science, or the object together
with the means of its observation and investigation as in the non-classical
science, but also the subject of knowledge itself, the personality of a scientist
that is involved in the framework of the cognitive ideal of post-non-classical
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rationality. As a result, scientific knowledge refers to both general cultural val-
ues and personal human values and has to rely on both of them while pursu-
ing its search for the still objective truth.

The classic work by Michael Polanyi Personal knowledge (1958/2005) can
serve as an example and justification for the attention that the contemporary
science draws to cultural values precisely through the concept of human per-
son. However, that classical work does not accentuate on the concept of per-
sonality: “personal knowledge” refers rather to individual knowledge, the one
that intrinsically belongs to an individual human person (not personality). As
summarized by the author: “I have shown that into every act of knowing there
enters a passionate contribution of the person knowing what is being known,
and that this coefficient is no mere imperfection but a vital component of his
knowledge” (Polanyi, 1958/2005: V). Such implicit knowledge is always con-
crete and personal, that is, inextricably linked with the person that has been
educated under specific conditions and professes specific cultural values, and
within the context of his or her personal commitment:

“I can speak of facts, knowledge, proof, reality, etc., within my commitment
situation, for it is constituted by my search for facts, knowledge, proof, reality,
etc., as binding on me. These are proper designations for commitment targets
which apply so long as I am committed to them; but they cannot be referred to
non-committally. You cannot speak without self-contradiction of knowledge
you do not believe...” (Polanyi, 1958/2005: 319).

The topic of the values for higher education is indeed very close to the is-
sue of the values ot science — a much wider problem, which has been the focus
of the attention of researchers in the field of philosophy and methodology
of science for several decades already and which has also been significantly
intensified under the situation of the development of the post-non-classical
type of scientific rationality. Apparently, historically the first and still valid at-
tempt to formulate values and ethical norms of scientific activity was carried
out in 1942 by one of the founders of the sociology of science, Robert Merton.
Defining what he called ‘the ethos of science’ - “affectively toned complex of
values and norms which is held to be binding on the man of science” (Merton,
1973/1942: 268-269), the American researcher identified four categories of
institutional imperatives of this type of human activity: first, it is universal-
ism, which implies that truth-claims are to be subjected to preestablished im-
personal criteria. In fact, this impersonality is not something that contradicts
Polanyi’s later notions of personal knowledge: it is the universal feature of
the science itself what is meant - that is, the incompatibility of the results
of scientific discoveries with any kind of particularism, exemplified by failed
historic attempts to create an ‘ethnocentric science’, for example, in Germany
in the 1930s or in the Soviet Union in the late 1940’s (Merton, 1973/1942:
270-271). The second imperative of science is communism - in the sense of
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the common ownership, denying any private property on knowledge, the re-
sults of scientific labor constituting a common heritage: “Property rights in
science are whittled down to a bare minimum by the rationale of the scien-
tific ethic. The scientist’s claim to “his” intellectual “property” is limited to
that of recognition and esteem” (Merton, 1973/1942: 273). Third, the next
component of scientific ethos is disinterestedness - the unselfishness of sci-
entific activity, which has no other interests besides the search for the truth.
Finally, the fourth norm of science is the so-called organized skepticism, which
is an imperative both institutional and methodological and involves objective
analysis and the exclusion of uncritical perception of any subject.

Robert Merton has repeatedly emphasized that he had explored and for-
mulated the institutional ethical values of science, and not personal ones;
however, in my opinion the axiological foundations defined by those four im-
peratives should be attributed more to morality than to the actual ethos of
science, that is, to the ideal norms and not to actual customs that manifest
themselves in everyday practices. This dialectical contradiction reflects a kind
of duality and hierarchy of the very phenomenon of values: if morality is a
sum of norms and principles, which are articulated, acknowledged, verbalized
and clearly reflected in the form of compulsory ordinances, commandments,
codes etc., then ethos is the morality unreflexed, but the one that actually ex-
ists and is being practiced in the everyday life and activities of a particular
community in a specific historical age.

Numerous critics of Merton’s approach have drawn attention just to this
discrepancy of his formulations with real, existing practices, especially given
the historical dynamics of the development of science and its peculiarity in
different countries and cultures: the formulated imperatives of ‘the ethos of
science’ remain the classic ideal of proclaimed, but not statistically executed
norms. In the 20™ century the science gradually becomes a mass occupation
instead of a pleasure activity of a handful of persons who are indeed disinter-
ested in anything unrelated to the free search for the scientific truth. Could
it really be possible to demand from all the numerous representatives of the
army of ‘scientific workers’, who have to earn money for their families, to fol-
low the principle of disinterestedness? Moreover, the complexity and the cost
of experimental equipment for many leading branches of science (physics,
chemistry, information science, etc) is steadily increasing - and that gradu-
ally transforms research into a very costly industry, which depends heavily
on state or private investments. And it is hardly possible to expect a “sense of
social responsibility” from those who make decisions on the provision of such
investments - that is, from politicians or businessmen who are quite alien to
the ethos of science with its communism and its universalism and its selfless-
ness of searching for the pure truth.
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Still, although that issue has not yet been the subject of large-scale soci-
ological research, I could argue that the moral imperatives of science could
be well embodied in the activities of not an organized community but rather
those of one single person, who acts in this case as the actual subject of sci-
entific values and the subject of social creativity. As an example, I can refer to
the personality and biography of Russian mathematician Grigori Perelman,
who not so much identifies himself with an institutionalized and respectable
scientific community, as he stands in opposition to such a community - and
to the customs that such a community follows in its everyday practices. This
scholar clearly embodies the possibility of being engaged in scientific activ-
ity in our days precisely by the imperative of the disinterested search for the
truth (as he refuses to accept any honors and awards, to say nothing of money,
for his discoveries). In the article by American journalists Silvia Nasar and
David Gruber who researched the history of the proof of the Poincaré conjec-
ture and a kind of backstage struggle among respected members of the world
mathematical community for the right to be considered the author of this
proof, there is a rare testimony by Grigori Perelman himself, who explains his
decision to refuse any prizes as a gesture of his disagreement with the moral
guidelines adopted within the scientific community:

“It is not people who break ethical standards who are regarded as aliens,”
he said. “It is people like me who are isolated.” [...] Of course, there are many
mathematicians who are more or less honest. But almost all of them are con-
formists. They are more or less honest, but they tolerate those who are not
honest.” (Nasar and Gruber, 2006: 57).

As for Perelman’s personality, the authors of the noted article cite the com-
mentary by another world-known mathematician Mikhail Gromov, which can
serve as another testimony in favor of the immortal relevance of the Merton’s
moral imperatives - and the scarcity of ‘righteous scientists’ that embody
these imperatives in themselves: “To do great work, you have to have a pure
mind. You can think only about the mathematics. Everything else is human
weakness. Accepting prizes is showing weakness.” [...] “The ideal scientist
does science and cares about nothing else,” he said. “He [Grigori Perelman]
wants to live this ideal. Now, [ don’t think he really lives on this ideal plane. But
he wants to.” (Nasar and Gruber, 2006: 57).

However, let us turn back to the education system, as yet another aspect of
this problem, and another aspect of this contradiction of ‘proclaimed norms’
and ‘practiced customs’, that is, the known situation of social anomy deter-
mined by the same Robert Merton as the discrepancy between the proclaimed
cultural norms or goals and actually available social means for achieving those
goals, - that aspect lies in the close integration of science and higher educa-
tion. While it would be rather irrelevant to talk about disinterested search
for the truth in relation to university students, we can’t but notice that the
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overwhelming majority of them violates the principles of academic integrity
- particularly that of plagiarism. As noted, for example, by leading American
scholar of this topic Donald McCabe, who has articulated the very notion of
‘academic integrity’, no less than 75% of USA university students turn to pla-
giarism in their works (Fishman, 2014: 10). The situation is actually the same
in Ukraine, Russia and many other countries.

It is difficult to say what a conclusion should a philosopher make out of
that fact of students massively violating the norms of academic integrity - is
it due to the lack of involvement of university students in scientific culture
(with all its personal knowledge) and scientific ethos, or due to the funda-
mental impossibility of such an involvement because of the large numbers
of students who just can’t all be real scientists? Both answers could be justi-
fied at least partially: the first possible conclusion could be explained by the
already noted over-saturation of curricula with professionally-oriented and
applied disciplines at the expense of the general learning of philosophy and
humanities that are intended to contribute towards the formation of scientific
and universal culture, - while the second conclusion exemplifies the notion
that science could not be a mass activity as, according to José Ortega y Gas-
set, the ability to be engaged in science is a rare gift amongst the humankind:
“Implica una vocacién peculiarisima y sobremanera infrecuente en la especie
humana” (Ortega y Gasset, 1929/1966: 337).

Perhaps it would hardly be a mistake to assume that simple pragmatism
and “orientation on a result” are also the main factors determining extremely
high plagiarism rates among students. Not having a penchant for scientific
work, many students, when they are required to conduct even the most el-
ementary, but still some kind of scientific research, from writing essays and
term papers to writing master’s theses, usually go ‘the easy way’ by borrow-
ing texts from the Internet, without even thinking about the need to write
something of their own and about the harm that such a semi-conscious re-
fusal of an independent scientific search causes on their development as high-
ly cultured and highly educated individuals. In fact, that is something very
similar to the already noted ‘illusion of being omniscient’ - when you lack the
involvement with scientific community and its morality, as well as when you
lack the Socrates-like knowledge of your own ignorance, it is difficult for you
to imagine the problem as something that is unknown but should be made
known because of your own purely personal curiosity.

However, it is important to emphasize that the described situation does
not manifest some kind of ‘elitism’ of science or, as a further matter, elitism’
of university education, - it rather serves as but another proof of the fact that
the main mission of the university of the classical type, as argued by the au-
thor of “The Revolt of the Masses”, is and should be the formation of culture
as a system of vital ideas of an age. And the problem of our age, which can be
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shown to be manifested much more clearly today than in the 1920s, is that
the shift from classical university education to the formation of applied vo-
cational skills and competences has led to the lack of students’ involvement
in academic culture (while still having to do some research on their curricula
without fully understanding what scientific research is and ought to be).

One more thing worth of notice in this situation is that the illusion of
mathesis universalis serves as an illusion of the possibility to standardize both
scientific activity and higher education, although strict and legally unambigu-
ous formulations, in particular, those of the academic integrity prescribed in
state laws, may not entirely correspond to the ethos of science - because the
letter phenomenon is partly based on that vast sphere of implicit, ‘personal’
knowledge, on ‘translating’ non-verbalized skills and personal paradigm ori-
entations from teacher to student within informal academic communication
in schools and communities. In addition, the aforementioned standards, de-
fined in the course of the current internationalization of higher education,
mainly reflect the features peculiar just to natural and applied scientific dis-
ciplines - or just to one single academic tradition (that of Anglo-American
universities), while sacrificing peculiarities of understanding knowledge in-
herent in other national cultures and traditions. Those traditions, considered
under post-non-classical methodology of ‘unity in plurality’, do not oppose
the ideal of universalism - but rather serve as means for approximation to
that ideal. After all, they do not deny the existence of the universal truth, but
provide us with various methods of achieving the truth.

Thus, the very notion of plagiarism significantly differs in many countries
of the world: according to Julianne East, an Australian scholar who studied
the problem of plagiarism in academic culture, Western academic culture is
characterized by ‘Low Context, as some statement of goals and tasks are to be
made at the beginning of an article, whereas oriental cultures feature ‘High
Context’ that does not allow such a clear formulation of goals. Interestingly,
the researcher lists Australian academic culture amongst the second type,
despite the usage of English, - in particular, she explains that it is that High
Context that makes the phenomenon of plagiarism rather incomprehensible
for Australian university students (East, 2006: 21). Not less convincing is the
position of Chinese academicians, who particularly point out the extremely
complex nature of academic culture, which includes not only moral guide-
lines, but also technology, Weltanschauung, methodology and even their elu-
sive atmosphere, ‘Campus culture of universities’ (Shen, 2012: 62-64). How-
ever, more profound investigations of Eastern-Asian academic culture, as well
as practical implementations of cultural norms and values in the process of
higher education will serve as the topics of my further research in the field of
philosophical consideration of higher education strategies under complexity
and the need to provide the humanity with a sustainable future.
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As a conclusion, let us summarize the main ideas expressed in this paper.
The situation of complexity of the world and the urge to enable a sustainable
future implies that there are no ready-made strategies, solutions and out-of-
the box methods that could be taught even in the most leading universities:
the life and activity of a contemporary person depends on his or her ability to
gain knowledge and define those strategies and methods all by oneself. That
in turn define the most important task of higher education as providing stu-
dents with ability to possess creative and critical thinking. In order to be able
to do that and to answer the calls of complexity and sustainability, the system
of values of higher education could be transformed in the direction of human-
dimensionality: orientation on each unique human personality of students as
opposed to linear standardization of curricula and methodology peculiar top
the Modernity. And that idea well corresponds to the classical notion of the
mission of university defined as the one aimed at allowing students to possess
a high level of universal culture and not just purely vocational skills, its real-
ization requiring the rehabilitation and renovation of the role that philosophy
and humanities play in higher education by allowing the all-round develop-
ment of human personality able to live and act in the world of complexity
while providing the sustainable future for oneself and for the next genera-
tions.
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Opuii Meakos. Ye/10BeKOMEPHOCTb M EHHOCTH BhICIIETO 06pa30BaHMS:
CcTpaTervu AJjisi GyAyIiero CJIoXKHOCTH U YCTOMYHUBOT0 PA3BUTHA

CtaTbsi mocBsilieHa GUI0COPCKOMY pPacCMOTPEHHIO BBICIIEr0 06pa3oBa-
HUSI U CTpaTeruil ero pa3BUTHS B YCJIOBHUSX CJIOKHOCTH M HEOGXOJUMOCTHU
obecrie4yeHusi YCTOMYUBOTO GyAyllero. YTBepKAaeTcsl, YTO AaHHAsl CUTYyalUsi
XapaKTepu3yeTcsi 6eClo/Ie3HOCTbIO JIIOObIX TOTOBBIX PEIleHUH U Jjake 3apa-
Hee JZIOCTYNHBIX 3HAaHUU W MeTOJ0JIOTHH. B 06JsiacTu co6CcTBeHHO mpodeccu-
OHA/IbHOW JIeSITEIbHOCTH KOMIIETEHTHOCTb CIENUAJNCTa ONpPeeasieTcsl He
CTOJIbKO MPOQPECCUOHATbHBIMU HaBbIKaMH, CKOJIbKO HaIMYUEM KPUTHYECKOTO
MBIIIJIEHUST ¥ TBOPYECKHUX COCOGHOCTEH. OTCI0/1a IeJ1aeTCsl BBIBOJ O TOM, YTO
JUIsl OTBETa Ha BBbI30OBbI CErOJHSIIHEr0 VI06aJbHOTO KpH3Kca HE06XOJUMO,
9YTOGBI BhICIIEE 06pa30BaHHE MPOLLIO Yepe3 TpaHCHOPMAIMI0 CBOEH CHCTEMBI
LeJield ¥ LIeHHOCTEH C LieJIbI0 06eCeYrThb JOCTHXKEHHE He TOJIbKO YUCTO npodec-
CUOHAJIbHOTO Pa3BUTHS BbIMYCKHUKA, HO U O6IEKYJbTYPHBIX OCHOB Pa3BUTHS
JINYHOCTH. Takasi MOCTAaHOBKA BONPOCA BIIOJIHE COOTBETCTBYET KJIACCHYECKOMY
IIOHMMAaHUI0 MUCCHH YHUBEPCUTETA, OJIHAKO HE JIMHEHHON METO/[0JIOTUH 3MOXH
MopepHa, KoTopast HaljeJIeHa Ha CTaHapTHU3aLUI0 U YHUPUKAIUIO U XapaKTepH-
3yeTCs B 11€JI0M YPEe3MEepPHO MEXaHHUCTHUYECKUM I0/[X0/I0M K 06pa30BaTebHOMY
MpoILlecCy, aKIeHTUPYs PUKJIaJHble TPOdeCcCHOHaTbHbIE KOMIIETEHI[UU U Mpe-
HeOperast JIyOUHHbBIM sI/IPOM, U/1€aJIOM BCECTOPOHHE PAa3BUTOM Ues0BEYeCKON
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JINYHOCTH. ABTOP YTBEPK/IAET, UTO MOA06Hast 3a/ja4a MOXKET ObITh peasli30BaHa
Ha OCHOBE METOJ0JIOTHUH, IPUCYLILEeH OCTHEKIACCUYECKOMY THUIly HAy4HOH pa-
[[MOHAJIbHOCTH, OPHEHTHPOBAHHOM HA JIMYHOCTDb YeJIOBeKa U €€ IeHHOCTH. JTY
0COGEHHOCTb MOXKHO Ha3BaTh YeJIOBEKOMEPHOCTHIO: 06pallieHHe K YHUKaTbHBIM
JINYHOCTHBIM KayeCcTBaM KaXZ|0TO CTYJI€HTa, B MPOTHUBOMOJIOKHOCTb CTaHAAp-
THU3aLUY, KOI/ZA BhICLIee 00pa3oBaHue alle/UIMPYeT He TOJIbKO K pa3yMy U pac-
CYZIKY, HO ¥ K BOJIE, ¥ K BBICIIMM YeJIOBEYECKUM 4YyBCTBaM. /[eMOHCTpHpYeTCs
6JIM30CTb MEX/Y LLleHHOCTSIMU BBICLIETO 06pa30BaHUsl U 3TOCOM HayKH Ha Ma-
Tepuasie HapylleHHUsl BCEé GOJIbIIMM YMCJIOM CTYAEHTOB HOPM aKaJeMU4YeCKOH
JIOGPOMOPSJIOYHOCTH, YTO CIAYKHUT NpUMepoM KaTacTpodudeckoro saddekTa
OTCYTCTBHUS 001IeH KYJIbTYpPbI AJ151 TPOdECCHOHATBHOH /1esITEbHOCTH. Y TBEPK-
JlaeTcsl, YTO poJib Guaocoduu U r'yMaHUTAPHBIX HAYK B BbICLIEM 06pa30BaHUU
JI0JDKHA OBITh peabUINTHPOBAaHA U 0GHOBJIEHA.

Katoueaswvle caosa: akademuyeckass dobponopsidouHocms, gvicuiee 06pa3osa-
Hue, ycmolivugoe pazgumue, uao0copus 06pa3o8aHus, YeHHOCMU 8bICUIE20 00pa-
308aHUSI, 4€108€KOMEPHOCMb.

IOpiii Meakoe. lvoguHOMipHicTb i BiHHOCTI BUIIOI OCBiTH: cTpaTerii asst
MalGyTHbLOI'O CKJIAaJHOCTi Ta CTAJI0r0 PO3BUTKY

CraTTio npucBsiueHo ¢pinocodcbkoMy po3risaay Buloi ocBiTH i cTpaTerii ii
PO3BUTKY B yMOBaX CKJIa[HOCTi Ta HeOOXiZHOCTI 3abe3MnedyeHHs1 CTaJoro Mau-
6yTHbOro. CTBEP/AXKYEThCS, L0 JaHa CUTYyalis XapaKTepU3YeTbCs Helpales-
JIaTHICTIO GYAb-IKUX F'OTOBUX pillleHb i HAaBiTb 3a3/aeriib JOCTYIHUX 3HAHb i
MeTozo0JI0TiH. B mapuHi cyto npodeciiiHol AisIbHOCTI KOMIIETEHTHICTH crelia-
JlicTa BU3HAYAETHCS He CTIIbKHU MpopeciitHMMY HaBUUKaMU, CKiJIbKW HasIBHICTIO
KPUTHUYHOTO MUCJEHHS i TBOPYUX 3i6HOCTeH. 3BiZicK pOOUTHLCS BUCHOBOK PO
Te, IO JJIs BiZIIOBiAi HA BUKJIMKH ChOTOJEHHOI II06a/JbHOI KpU3H HEeOOXiZIHO,
abu BUIA OCBiTa mpoiiuia yepe3 TpaHcopMalito cBO€l cucTeMu el i 1jiH-
HOCTEH 3 MeTOI0 3a6e3MeYUTH JIO0CATHEHHS He TiJIbKU CyTO npodeciiiHoro pos-
BUTKY BUIIyCKHHUKQ, aJle i 3arajJibHOKYJbTYPHUX 3acafi pO3BUTKY OCOOGHCTOCTI.
Taka NMocTaHOBKA NMUTAHHA LIJIKOM BIANOBIJA€E KJIACUYHOMY PO3YMIHHIO Micil
yHiBEpCUTETY, MpOTe He JNiHiHHIN MeTonos0Ti] 106K MoepHy, siKa HalliJieHa Ha
CTaHJapTH3aliio Ta yHidikario i XxapakTepusyeThcs B L[iJIOMy Ha/IMipHO Mexa-
HICTUYHUM MiJX00M /10 OCBITHBOI'O MPOIIECY, aKLeHTYI4YH NMPUKIaHI mpode-
CifiHi KoMITeTeHIii Ta HEXTYIOYH [NIMOUHHUM S1IPOM, i/leaioM Bce6iuHO pO3BUHE-
HOI JIFO/ICBKOI 0COGUCTOCTI. ABTOP CTBEP/IXKYE, 1110 MO/[i6HEe 3aBAAHHS MOXe Oy TU
peasizoBaHe Ha I'PYHTI MeTOZOJIOTI], IPUTAMAHHOI IIOCTHEKJACUYHOMY THIIY
HayKOBOI pallioHaJIbHOCTi, OpiEHTOBAaHOI HA 0COGUCTICTh JMIOAUHU i i1 IiHHOCTI.
Llto 0co6IMBICTh MO’KHA HA3BaTH JIIOJJMHOMIPHICTIO: 3BEpHEHHS [J10 YHIKAJIbHUX
0COGHUCTICHUX IKOCTEH KOXKHOTO CTYAEHTA, Ha MPOTUBAry CTaHAapTHU3alLlii, Kou
BHIA OCBiTa alleJsIl0€ He JIUIIE 10 PO3YMY 1 po3CcyAKy, a ¥ 0 BOJI, i [0 BULUX
JIIOJICBKUX MOYYTTiB. JleMOHCTPYETHCA GAU3bKICTh MiXK LIHHOCTSIMHU BUIL[O] OCBi-
TH 1 €TOCOM HAayKH Ha MaTepiaji mopyuieHHs Bce GiJbLUIMM YHUCJIOM CTY/J€HTIB
HOPM aKaZleMiyHOoi Jo06pPOUYeCHOCT], 1110 € IPUKJIaA0M KaTacTpodiuHoro epekTy
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Bi/IcyTHOCTI 3arasibHOI Ky/IbTYpH AJ1s1 npodeciiiHoi AistsibHOCTI. CTBEPKYETHCS,
10 poJsib ¢isocodii i ryMaHiTapHUX HAYK Y BULIiN OCBiTI NOBUHHA OYTH peabii-
TOBaHa ! OHOBJIEHA.

Karouosi cioea: akademiuHa dob6povecHicms, suuja oceima, 100OUHOMIPHICMY,
cmaauti po3eumok, gisocogis oceimu, yiHHocmi auwoi ocgimu.
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