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MASS CULTURE,EDUCATION AND THE
PERSPECTIVE OF INDIVIDUALITY

For Adorno and Horkheimer, rationalism — in fact,
a technical rationalism which becomes a rationalism of
domination— failed to provide the path to the liberation
of man and society. The aftermath, half education of the masses, is not an incomplete
education or lack of education, but substantially hostility towards culture and genuine
education, decay and involvement of education in individual considerations and
benefits, with the contribution of mass dissemination of culture and art. Half education
is the spread of culture and art without a living relationship with the consciousness
of people, without consequences for their lives. Adorno clarifies that in this context,
the relationship between life and production reduces the former into the transitory
epiphenomenon of the latter, as life and individual existence are not known in their
immediacy, they do not connect directly, but they rather become part of the teaching for
of material production. For Ortega y Gasset, a new type of human being has been born,
the massman, who becomes isolated, trapped in the irrational feeling that nothing else,
apart from his own private welfare, matters, but he also continues to demand as if it
were his natural right to do so. Nonetheless, and although he remains an individualist,
he does not have real access to the gifts of individuality. Marcuse understands that,
ultimately, there is a conflict between production and profit on the one hand and self-
determination on the other. As technology spreads its dominance over nature, man
conquers man through mass control, diffused through work and culture. In this way,
technological rationalism becomes ultimately political rationalism.

Keywords: Adorno, Horkheimer, Ortega y Gasset, Marcuse, mass culture,
production, education, individuality.

For thinkers like Theodor Adorno, Max Horkheimer, Ortega y Gasset and
Herbert Marcuse, the link between society and education comprises a prob-
lematic area. Apart from the «clarified content» to be taught, which for Adorno
constitutes an undeniable civic fraud, the main concern is about the clearness
and final filtration of knowledge as a culture within the social body. In the Di-
alectic of Enlightenment both Theodor Adorno and Max Horkheimer pose
again the theoretical question which had earlier been highlighted by Schiller:
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“Why humanity, instead of entering a truly human stage, is sinking into a new
kind of barbarism?”

For Adorno and Horkheimer, rationalism —in fact, a technical rationalism
which becomes a rationalism of domination— failed to provide the path to the
liberation of man and society'. In the essay Theory of Half — Education, Adorno
expresses essential observations about the loss of intellectual prerequisites and
aims at education through which the subject should be rationally formed accord-
ing to the declarations of the Enlightenment. Progressive enlightenment thought
aimed to replace the judgement of experience with reasoned judgement, but when
its general education had degenerated to half-education, experienced judge-
ment was replaced by ‘selective, non-committal, exchangeable, and ephemeral
knowledge,’ the elements of which are likely to be almost immediately replaced
by other information?®. Instead of the coherence of generally shared life experi-
ences, individuals respond and relate to life as it presents itself without either
the old capacity for judgement or the liberal capacities that were its intended
replacement. Instead of exercising judgement, individual,; are equipped only to
respond and relate to things as they are without questioning.

Through his essay, the philosopher of the Frankfurt School develops his
views on the crisis of education as a historical phenomenon — aftereffect of
our technological civilization. As an evolution of previous pedagogical histori-
cal events, the half education of the masses is not an incomplete education
or lack of education, but substantially hostility towards culture and genuine
education, decay and involvement of education in individual considerations
and benefits, with the contribution of mass dissemination of culture and art.
Half education is the spread of culture and art without a living relationship
with the consciousness of people, without consequences for their lives. The
half educated man is not willing to challenge his educational space, namely
the status quo in which he contemplates and lives. This means that the in-
strumental approach to education, an instrumental literacy in essence, in the
form of the acquisition of adequate management skills in order to meet market
needs, and also the university level professional specialization and fragmenta-
tion of knowledge, inactivate the critical faculties of the subjects involved and
become part of the mechanisms of self preservation and reproduction of the
social structures which support them.

According to Adorno, even the lack of education as mere benightedness
or ignorance, in the past, allowed a direct relationship with objects and it was
possible to develop into a critical consciousness. The disenchantment of the

'Adorno Th., Minima Moralia, transl. L. Anagnostou, 2nd edition Alexandreia, Athens
2000, passim.

2 Adorno Theodor, I theoria tis imimorfosis [Theory of “Half — Education”], transl.
L. Anagnostou, Alexandreia, Athens 2000, p. 11.
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world ultimately leads to the condition of absence of images, of culturelessness
(Bilderlosigkeit), to the atrophy of spirit through its instrumentalization, to a
desolation of spirit which is turned into a simple means1. Nothing keeps the
spirit in a vital relation to ideas any longer. Due to “Bilderlosigkeit”, the person
who has half educating needs resorts to cultural products, through the multi-
tude of cultural goods offered by mass media, which will provide a “seeming
template of education”. For Adorno, education cannot serve practical purpos-
es, cannot be regarded as “socially useful work”, due to the fact that in those
case it will end up as a sacrilege?. Similarly, he upholds that to the extent that in
the idea of education there lie elements of expedience, these elements should
be able to make individuals affirm themselves as reasonable and free beings, in
a reasonable and free society, and this is best achieved if everyone is educated
for himself3.

The ruling class and the ruling elite, in an attempt to determine the eco-
nomic, political and social management of society, promote their positions
claiming that this is the best and the only way for the people and society to
prosper. In reality, however, their purpose, as Adorno remarks, is half educa-
tion of a large part of the population to the extent where the absolutist culture
requires obedience and the compliance of mass consensus. To achieve this,
they activate a personalized curriculum through educational policy that not
only adapts and adjusts learners, but also determines who will be the future
supervisors of the unequal distribution of economic resources with the ultimate
goal of the reproduction of the narcissistic satisfaction of the masses and the
one-sided gathering of power. Under this program, public education maintains
an orientation, which was established by consolidating the market economy,
which brutally favors discrimination between people: thus, ensuring the recy-
cling of knowledge. In Minima Moralia, Adorno clarifies that in this context,
the relationship between life and production reduces the former into the tran-
sitory epiphenomenon of the latter, as life and individual existence are not
known in their immediacy, they do not connect directly, but they rather be-
come part of the teaching for of material production®.

" Adorno Th., I theoria tis imimorfosis [Theory of “Half — Education”], transl.
L. Anagnostou, Alexandreia, Athens 2000, pp. 49 — 50.

2 Adorno Th., I theoria tis imimorfosis [Theory of “Half — education], transl.
L. Anagnostou, Alexandreia, Athens 2000, p. 35.

3 Adorno Th., I theoria tis imimorfosis [Theory of “Half — education], transl.
L. Anagnostou, Alexandreia, Athens 2000, p. 35.

*Adorno Th., Minima Moralia, transl. L. Anagnostou, 2nd edition Alexandreia, Athens
2000, p. 77.

38 ISSN 2309-1606. ®inocogpis ocgimu. 2016. N2 1 (18)



Panos ELIOPOULOS. Mass culture, education and the perspective of individuality

Noteworthy is the fact that uninhibited access to scientific education is the
main road leading to half education'. The language of half education is nothing
more than a patchwork of automatizations which are vacant of meaning and
technocratic expressions derived mainly from the financial and administrative
protocol, for the sake of which any form of critical thinking has been aban-
doned. As a result, in the half-education of mass culture everybody participates
in the public discourse, everybody expresses opinions, but these are nothing
but the echo of the “master’s voice” for the reason that “the half educated are
also compliant”.?

Citizens enthusiastically accept cultural values promoted by this half — edu-
cation program without critically considering critically the values of the mar-
ket economy, which are a priori attached and confirmed by what is said to be
“rational”, reasonable and proper. These are a “mechanical reproducibility”
and its “universally binding nature”?, as Adorno and Horkheimer explain in
the Dialectic of Enlightenment. In this manner, the market society attempts to
homogenize and standardize the choices of the students, who are nourished
with artificial and even means, preparing them to accept any need which is
bound to be judged by this market society as worthy commodity. Reason, as
critical analysis, no longer exists — it is replaced by the indiscriminate granting
of power to authority. To the extent, indeed, that education in its ideal frame-
work is a political and moral practice, this thoughtless concession cannot be
considered as a democratic and ethical process.

Besides half education, the catalytic effect of entertainment as a mass cul-
ture, which now alters the quality of the overall educational product, is as-
certained. When interpreting Adorno and Horkheimer, the power of cultural
industry over the citizens - consumers comes from the connection of this in-
dustry to their induced needs. Entertainment is nothing but the continuation
of their labor. Mechanization dominates the free time and human happiness so
much and it so fundamentally determines the construction of leisure goods that
the human being can only experience the replicas of the work process itself, as
the content is the coating and what is engraved in memory is the automated
succession of standardized actions*. Horkheimer observes in his essay Art and
Mass Culture that this series of commonplace and repetitive actions, such as
the manipulated pleasures (sport events, cinema, television, etc.), results in the

''Cf. Adorno Th., I theoria tis imimorfosis [Theory of “Half — education”], transl.
L. Anagnostou, Alexandreia, Athens 2000.

2 Adorno Th., I theoria tis imimorfosis [Theory of “Half — Education”], transl.
L. Anagnostou, Alexandreia, Athens 2000, p. 19.

3 Adorno Theodor & Horkheimer Max, Dialektiki tou Diafotismou [Dialectic of
Enlightenment], transl. L. Anagnostou, Nisos, Athens 1996, pp. 213 and 215.

4 Adorno Theodor & Horkheimer Max, Dialektiki tou Diafotismou [Dialectic of
Enlightenment], transl. L. Anagnostou, Nisos, Athens 1996, pp. 227 — 228.
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annihilation of inner life. However, when one lacks the ability to resort to a pri-
vate conceptual world, to an inner refuge, then one cedes his ability to conceive
a world different from that in which one lives'. Hence, according to Adorno
and Horkheimer in the Dialectic of Enlightenment, the viewer of mass culture in
the modern world, which undertakes the responsibility of the daily education
of citizens, is without access to his own perception. The product prescribes
every reaction through signals, not through the structure of the content. Every
reasonable correlation in the world of mass culture is assiduously? avoided.

The present merging of culture and entertainment inevitably leads to the
trivialization of culture, owing to the fact that culture is experienced only
through effigies. Entertainment itself is regarded as ideal; it substitutes high
goods, making the masses detach themselves from them completely. The inner
world, where the subjectively restricted form of truth lies, becomes enslaved
to external masters®. Additionally, in this contour of psychological and social
reference, empirical life through symbolic expressions spread by entertainment
products, is prevented by a kind of meaning that precludes any adequate ex-
perience.* The very personal ability for life experiences is mitigated and each
offered experience becomes fragmented and driven. In this way, the cultural
problem turns into a pedagogical issue of ethical nature, focusing on address-
ing the psychological mechanisms that turn the individual into a spineless and
passive human being.

In many ways, the basis of entertainment is human weakness. This basis
is nothing but fleeing not only from reality, but also from the last thought for
resistance that this reality has left for us. The liberation that entertainment
promises is the deliverance, the emancipation from thought. Adorno and
Horkheimer write in the Dialectic of Enlightement: “the shamelessness of the
rhetorical question ‘What do people want?’ lies in the fact that it appeals to
the very people as thinking subjects whose subjectivity it specifically seeks to
annul”>,

By this means, the cultural industry classifies man as a being belonging to
generality, as a sample of the genre. The person is a completely dispensable be-

! Adorno, Lowenthal, Marcuse, Horkheimer, Texni and maziki koultoura [Art and Mass
culture], selection of texts and trasl. Z. Sarikas, Ipsilon, Athens 1984, pp. 54.

2 Adorno Theodor & Horkheimer Max, Dialektiki tou Diafotismou [Dialektik der
Aufklarung], transl. L. Anagnostou, Nisos, Athens 1996, p. 228.

3 Adorno Theodor & Horkheimer Max, Dialektiki tou Diafotismou [Dialektik der
Aufklarung], transl. L. Anagnostou, Nisos, Athens 1996, pp. 238 — 239.

4Kraus, Adorno, MacDonald, Arendt, Shils, Parsons, Williams, Morin, Baudrillard, 7
koultoura ton meson [The Culture of the Media], composition & editing K. Livieratos & T.
Fragkoulis, 3nd edition, Aleksandreia, Athens 1991, p. 106.

> Adorno Theodor & Horkheimer Max, Dialektiki tou Diafotismou [Dialectic of
Enlightenment], transl. L. Anagnostou, Nisos, Athens 1996, p. 240.
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ing without difference in the kind'. People, losing their subjectivity through the
ideology of labor and consumption, become objects, as employees and con-
sumers. The formal “freedom” of each object is, certainly, guaranteed. Nobody
officially apologizes for what they think in the interior realm, inside themselves.
Instead, they are incarcerated in a system of relationships and beliefs, which
are served by institutional assemblies and constitute the most sensitive instru-
ment of social control.

Ortega y Gasset, the Spanish philosopher who represents the philosophical
movement of vitalism and perspectivism, upholds that the vulgar soul, the soul
of the mass person, e/ hombre medio, while it is aware of its vulgarity, it pro-
claims, for itself, the right to vulgarity, and indeed imposes it everywhere?. Thus
the different, the individual, the capable, the noble, are disregarded, ignored,
or rejected. Whoever is not like “everybody else,” whoever does not contem-
plate like “everybody else,” is in danger of being trodden upon, by the horde of
barbarians which is the mass. Ortega is not a devotee of aristocratism; he aims
at analyzing how a society is deprived of its most essential potentialities if it
does not seek within its core what constitutes the perfect and the noble.

The new masses find themselves in the presence of a prospect full of pos-
sibilities, and furthermore, quite secure, with everything ready to their hands,
independent of any previous efforts on their part. Thus is explained and de-
fined the absurd state of mind revealed by these masses; they are only con-
cerned with their own well-being, and at the same time they remain alien to the
cause of that well-being.? This type of person, who belongs to the mass, psy-
chologically is a “spoiled child” (nico mimado), since his desires are subjected
to no restraint, but also due to the fact that he feels no gratitude for what he
has under his possession. This, in consequence, makes him feel no obligation
for anything and that he is allowed everything. He becomes an individualist
because no collectivity seems necessary for him,* other than his resemblance
with the crowd. In this manner, he becomes isolated, trapped in the irrational
feeling that nothing else, apart from his own private welfare, matters, but he
also continues to demand as if it were his natural right to do so. Nonetheless,
and although he remains an individualist, he does not have real access to the
gifts of individuality.

" Adorno Theodor & Horkheimer Max, Dialektiki tou Diafotismou [Dialectic of
Enligtenment], transl. L. Anagnostou, Nisos, Athens 1996, p. 242. Cf. Adorno Theodor,
Minima Moralia, transl. L. Anagnostou 2nd edition, Aleksandreia, Athens 2000, p. 107.

2 Ortega y Gasset, Jose, La rebellion de las masas, Revista de Occidente en Alianza
Editorial, Madrid 1979, p. 52.

3 Ortega y Gasset, Jose, La rebellion de las masas, Revista de Occidente en Alianza
Editorial, Madrid 1979, p. 87.

* Ortega y Gasset, Jose, La rebellion de las masas, Revista de Occidente en Alianza
Editorial, Madrid 1979, p. 85.
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According to another representative of the Frankfurt School, Herbert Mar-
cuse, instead of a humanization process, culture which is reproduced within
education is not aimed at developing the mental skills of people. People express
their opinion and move about, relatively freely, regarding finding a job or trade
- but their opinions are characterized by passivity, never exceeding the estab-
lished social system that determines not only their choices but, further, their
views. As follows, such a culture renders the human subject one-dimensional
and reinforces his dependency on external conditions and on his needs. For the
recovery of intellectual freedom, it is essential to exceed public opinion as well
as to restore individual thought, which today suffocates due to the media and
is a victim of education'.

The German philosopher, in his essay Remarks on a Redefinition of Culture’
vehemently supports that the existing institutions and relationships among
members of a certain society must present an evident affinity with the pro-
claimed values. They should in fact constitute a basis for the potential realiza-
tion of these values. Therefore, the re-examination of a given culture is not a
gnoseological problem, but a problem of social structure, provided that there is
a visible link between the goals of a society, which are its values, and the means
that are followed. So culture, as a superior dimension of human autonomy and
fulfillment, as “the realm of freedom”, characteristically Marcuse says, should
be linked to the social act, i.e. work and behavior, which constitute “the realm
of necessity”. This connection to the modern civilization has taken place as
violent and perverse integration of this altered culture in society. The gap be-
tween material culture and spiritual culture, between necessity and freedom, is
bridged in an alienating and distorted manner. The technological culture tends
to eliminate the transcendent purposes of culture, as well as the characteristics
that compete with it. However, because of this, the chance to create a vital
space for the development of human autonomy and antithesis, the only hin-
drances against totalitarianism and operationalization, is also eliminated?. For
Marcuse, the person’s self-determination signifies the person’s critical manu-
mission from the given world of experience. As a criticism on experience and as
an extensive reference to education, self-determination is the exclusive means
for a future society, as well as for a future rationality.

According to the German thinker, if mass culture fails to express the valid-
ity of the concepts of truth, freedom and justice in the oppressed experience of

! Marcuse Herbert, O monodiastatos antropos [One — Dimensional Man], transl.
M. Lukoudi, Papazisi, Athens 1971, p. 36.

2 Adorno, Lowenthal, Marcuse, Horkheimer, Texni and maziki koultoura [Art and Mass
culture], selection of texts and trasl. Z. Sarikas, Ipsilon, Athens 1984, pp. 27 — 29.

3 Adorno, Lowenthal, Marcuse, Horkheimer, Texni and maziki koultoura [Art and Mass
culture], selection of texts and trasl. Z. Sarikas, Ipsilon, Athens 1984, pp. 30 — 31.
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human beings, in other words if it fails to lead to their social realization, educa-
tion favoring autonomy will always be the privilege of the few. In accordance
with Adorno and Horkheimer, at this particular point, Marcuse believes that
the reckless production is simultaneously a disaster, and the rational knowl-
edge which favors (as a background) this production, is nothing but ignorance
or Heideggerian care (Sorge). Marcuse understands that there is a conflict be-
tween production and profit on the one hand and self-determination on the
other. At the same time, as the technology spreads its dominance over nature,
man conquers man through mass control, diffused through work and culture.
In this way, technological rationalism becomes ultimately political rationalism.
Through technology, education, politics, economy are mixed together in a sys-
tem that repels any counter-trend!. So the necessary a priori of liberation of a
superintended society is lost; which is nothing more than the free intellect?. In
contrast with Adorno and Horkheimer, who defend the “specific negation” as
a search of meditations in politics and education, Marcuse takes the position
of the “great negation”, as tension between the individual and the universal, in
favor of the authentic autonomy of the individual and of the authentic libera-
tion of society?.

Marcuse develops two fundamental understandings in relation to educa-
tion, which he does not usually refer to directly: primarily the need for the
production of a social criticism and secondarily, the concern about the radical
change of the human needs*. Similarly, knowledge, thought, reason are the
catalysts for social change. Since there is not a general education, he asserts
that educational inequality is an expression of social inequality’. The dialectic
of education, as formulated in modern society, according to Marcuse, indicates
a growing reliance on the knowledge inside the competitive economic main-
stream. On a parallel level, it denotes the need to enclose reason and knowl-
edge within the conceptual and value system of society in such a way so as to
lead to the preservation of society and to avoid fundamental change. Hence,
both humanities and critical thinking are circumvented®. Marcuse clarifies that

! Marcuse Herbert, O monodiastatos antropos [One — Dimensional Man], transl.
M. Lukoudi, Papazisi, Athens 1971, p. 29.

2 Marcuse Herbert, O monodiastatos antropos [One — Dimensional Man], transl.
M. Lukoudi, Papazisi, Athens 1971, p. 251.

3 Cf. Lamprellis Dimitris, I agonia tis arnisis ston Marcuse [The anxiety of negative in
Marcuse], Papazisi, Athens 2012.

4 DeVitis J., “Marcuse on education: social critique and social control”. In Educational
Theory, 24, 1974, p. 259.

5 Kellner Doug, Tyson Lewis, Clayton Pierce, and Daniel Cho (eds.), Marcuse’s
Challenge to Education, Rowman & Littlefield Publishers, Plymouth 2009, p. 33—34.

¢ Kellner Doug, Tyson Lewis, Clayton Pierce, and Daniel Cho (eds.), Marcuse’s
Challenge to Education, Rowman & Littlefield Publishers, Plymouth 2009, p. 34.
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in order to create the subjective conditions of a free society, creating individ-
uals who only perform the functions of that society is not sufficient. On the
contrary, it is imperative to exceed vocational training in the direction of the
education of people who are not willing to tolerate what is happening in the
modern world, and who are prepared to resist in order to create a new world.
So, education escapes from the confinement of the classroom, addressing the
modern man with a political and moral vocabulary, with a view to the applica-
tion of knowledge for the improvement of his life'.

In conclusion, to exceed modern barbarity which is strengthened through
the catalytic dispersion of the dominant mass culture in the social body, Ador-
no — Horkheimer and Marcuse advocate the shaping of pedagogical action as
an instrument that will promote the autonomy of the human spirit, in historical
and individual-subjective level. According to the representatives of the Frank-
furt School, the loss of critical thinking in favor of a society of production and
objectification of the human factor constitutes catalysis and violation of the
basic historical parameters set by the phenomenon of human existence on the
planet. The resolution to the above problem is provided by maintaining the
personal element. The person, the subjectification of reality, the uniqueness
of individual consciousness, offers an exit from totalitarianism and access to
freedom. As Adorno conclusively remarks: “He who offers for sale something
unique (Unikum) that no — one wants to buy, represents, even against his will,
freedom from exchange”?. To make this accessible to all, the following are nec-
essary: activity through knowledge, consciousness, and autonomy of the spirit
as well as the understanding of the psychological and social ties. In the words
of Marcuse who asserts emphatically that truth: “All liberation depends on the
consciousness of servitude”3
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Ilanoc Eaionyaoc. MacoBa KyJsTypa, 0CBiTA Ta MePCNEKTHBH iHIUBILYaIbHOCTI

3rigHo 3 AnopHo i [opkraiimepoM, palioHasli3aM — a HacmpaBli TeXHIUHUN
pallioHai3M, sSIKUiA CTa€ pallioHai3MOM JIOMiHYBaHHS — HE 3MiT BKa3aTH LLISIX [0
3BiJIbHEHHSI TIOAUHU i CYCMiIbCTBA. SIK HAC/IiJOK, HAIMTiBOCBIiYEHICTh Mac He € He-
TMTOBHOIO OCBiTO10 200 BiICYTHICTIO OCBiTH, a € MO CYTi BOPOXKUM I10 BiITHOILIEHHIO
JI0 KYJIBTYPH i CITPaBXXHbOI OCBITU pO3KJIaAaHHSIM i BAKOPUCTAHHSIM OCBITH Ha 10~
rOJly OKPeMUM MipKyBaHHSM i BUTOJaM, Y Mipy MacOBOTO IOIIMPEHHS KYyJIbTypy
i MuctenTBa. HamiBocBiueHIiCTb € MOIIMPEHHSIM KYJBTYPU i MUCTELITBA O€3 >KU-
BUX BiTHOCHUH 3i CBilOMICTIO Jtofel, 0€3 HACHIAKIB ISl IXHBOTO XKUTTS. AJOPHO
MOSICHIOE, 1110 B LIbOMY KOHTEKCTi BiTHOCUHMU MiX XUTTIM i BUpPOOHULITBOM 3BO-
JISITHCS 10 TOTO, 1110 Tepliie SIBJISIE COO0I0 TUMYACOBUIA eTic(heHOMEH OCTAHHBOTO,
a OCKIJIbKM XXMTTS 1 iHOMBiAyaJbHe iCHYBaHHS He BioMi y cBOili Oe3nocepeaHiit
JIAHOCTI, TO 3B’S1I30K MiX HUMU i BUpOOHUILITBOM He € Oe3rocepeHiM, i BOHM, IO
CYTi, CTAlOTh YACTMHOIO HABYAHHSI [IJIs1 MaTepialbHOTO BUPOOHUIITBA.

3rigHo 3 Opteroio-i-TacceToM, HapOMXKYETHCSI HOBUI TUT JIOAWHU, MacoBa
JIIOAMHA, SKa CTa€ i30JIbOBAHOIO, 3aHYPEHOIO B ippallioHaIbHi BiIUyTTs TOTO, 1110
OinblIe Hilllo, KPiM ii BIaCHOTO 0J1arornojyyysi, He Ma€ 3Ha4YeHHsI, ajie MPU LIbOMY
BOHA MPOJOBXYE BUCYBaTH BUMOIM Tak, SIK HiOM Ma€ Ha 1ie MPUPOJIHE IMPaBo.
ITpoTe, xoua BOHa i 3aMUIIAETHCS iIHAMBIIYali30BaHOO, BOHA HE Ma€ peajibHO-
ro IOCTyIy a0 OJyar iHauBigyanbHOCTi. MapKy3e 3p0o3yMiB, 1110, B KiHLIEBOMY pa-
XYHKY, Ma€ Miclie KOH(JIIKT MiK BUPOOHULITBOM i MPUOYTKOM, 3 OJHOTO OOKY, i
CaMOBM3HAUEHHSIM, 3 iHILIOTO OOKY. ¥ Mipy TOTO0, SIK TEXHOJIOTisI pO3LIUPIOE CBOE
MMaHyBaHHSI HaJl IPUPOJIOIO, JIFOIMHA ITiATIOPSIKOBYE JIOAMHY 3a JOITOMOI0I0 Ma-
COBOTO KOHTPOJIIO, 110 MPOHUKAE Yyepe3 poOoTy i KyJAbTYpy. TakKuM YMHOM, TeX-
HOJIOTIYHUI pallioHali3M, B KiHIIi KiHIIiB, CTa€ MOJITUYHUM palliOHAIi3MOM.

Karouoei caosa: Adopno, Iopxeaiimep, Opmeea-i-laccem, Mapkyse, macosa
Kyabmypa, 8upooHuymeo, oceima, iHougioyaibricme.
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OCBITAAK MPOCTIP KY/IbTYPU

Ilanoc Dauonyaoc. MaccoBas KyabTypa, 00pa3oBanie U nepcneKTUBbl MHIUBU-
XyaJabHOCTH

CornacHo AnopHo 1 XopKxaiiMepy, pallMOHAIM3M — a Ha JieJie TEeXHUIeCKUit
palLlMOHAN3M, KOTOPBI CTAHOBUTCS PAllMOHATIU3MOM ITOMUHUPOBAHUSI — HE
CMOT TIPEJIOCTAaBUTh MYTh K OCBOOOXIEHUIO YenoBeKa U obuiectsa. Kak cnen-
CTBUE, MOJYyoOPa30BAHHOCTb MAacC HE MPEICTaBIseT cOO0Ol HEMoaHOe 0Opa3o-
BaHUE WIU OTCYTCTBUE 00PAa30BaHUs, a MO CYIIECTBY SBISETCS BPaXICOHBIM O
OTHOLIEHUIO K KYJIETYPe U MOJUTMHHOMY 00pa30BaHUIO PA3JIOKEHUEM U UCTIOJb-
30BaHUEM OOpa30BaHUS B YTOAY OTAEIbHBIM COOOPaXEHUSIM U BBITOJAM, IO Mepe
MAacCOBOTO pPaCIpOCTPaHEHUs KYJIbTypbl U UCKyccTBa. [lomyoOpa3oBaHHOCTh
SIBJIIETCSI PACTIPOCTPAHEHUEM KYJIBTYPBI U UCKYCCTBA 6€3 XXMBBIX OTHOLLIEHUI C
CO3HAHUEM JIOAel, 0€3 MOCIEeACTBUI I UX XU3HU. ATOPHO MOSICHSIET, YTO B
5TOM KOHTEKCTE OTHOILEHUS MEXIY KU3HbIO U TPOU3BOICTBOM HU3BOIATCS 10
TOTO, YTO MepBasi MPEACTaBIseT COOON Mpexoasuil 3SnupeHOMEH MOCIEIHETO,
a TIOCKOJIbKY >KW3Hb U UHAWBUIYAJIIbHOE CYIIECTBOBAHUE HE U3BECTHBI B CBOEH
HETNOCPEICTBEHHOU NaHHOCTH, TO CBSI3b MEXAY HUMU U MPOU3BOJCTBOM HE SIB-
JISIETCSI HETTOCPEACTBEHHOM, U OHMU, MO CYTU, CTAHOBSATCS YaCTbIO OOYYEHMUS IS
MaTepUaIbHOTO MPOU3BOJCTBA.

CornacHo Oprere-u-laccety, poxkiaercss HOBbIM TUTT YeJIOBEKAa, MACCOBBINA
YEJIOBEK, KOTOPBI CTAHOBUTCS W30JMPOBAHHBIM, MOTPYXEHHBIM B MPpaLIUMO-
HaJIbHBIE OLLYIIEHUS TOTO, YTO OOJIbIlIE HUYTO, KPOME €ro COOCTBEHHOTO OJ1aro-
MOJy4Yusl, HE UMEET 3HAUYECHUS, HO TP 3TOM OH MPOAOJIKAET BbIABUTATH TPeOO-
BaHUSsI TaK, KaK OyJTO MMEET Ha 3TO ECTECTBEHHOE MPpaBo. TeM He MeHee, XOTsI OH
U OCTAaeTCsl UHIUBUIAYATUCTOM, OH HE UMEET PeaIbHOTrO MOCTYIa K Ojaram WH-
NUBUAYaTbHOCTU. MapKy3€e MOHSUI, YTO, B KOHEYHOM CUETe, UMEET MECTO KOH-
(ukT Mexmy mTpou3BOACTBOM U MPUOBUIbIO, C OJHOW CTOPOHBI, U CaMOOIIpe-
JeJeHreM, ¢ Apyroi ctopoHsl. [To Mepe Toro, Kak TeXHOJIOTUSI pacIIUPSIET CBOE
rOCHOJCTBO HaJ MPUPONOI, YeJOBEK MOAYUHSET YeJOBEKa MOCPEICTBOM Mac-
COBOTO KOHTPOJIS, MPOHUKAIOIIETO Yepe3 padoTy U KyabTypy. Takum oOpazoM,
TEXHOJIOTMYECKUI pALIMOHAIU3M, B KOHLIE KOHLIOB, CTAHOBUTCS IMOJUTUYECKUM
PaLlMOHATIU3MOM.

Karoueswte caosa: Adopro, Xopkxaiimep, Opmeea-u-laccem, Mapkyse, macco-
8as1 Ky1bmypa, npou3eo0cmeo, oopasosanue, UHOUBUOYANbHOCHLb
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